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THE FIRST DAY - "FOR YOU AND THE CHILD" by Ruth Siburt
American Foster Care Resources, Inc,

RRRing . .. Rrrring. "Hejloo
"Hello, Ruth? This is Kevin. We just got a call on a child who needs 10 e Placed today. I wondered if
you would consider taking him?

The situation isp't ideal, but jt's not uncommon either. If we were Smart, we would hang up quick, But
Smart is not one of the adjectives that usually leaps 1o people’s lips in connection with foster parents, brave
and wonderfu, yes, but smart? Besides, the caseworker knows he's got you with those four Jjttje words he
snuck in the middje . ", child who needs".

So, a few hours later you hear . Knock, Knock, Knock. You open the door and there stands your
caseworker with the child beside and maybe a little behind him. The chiid is justa Scrawny little thing with
freckles dancing across his hose and two front teeth missing, or perhaps she's a full head taller than you,
with red lips, biack lashes and yellow sparkly fingernails. The child has just been removed from the birth
home, or else he's from another foster home or maybe she's moving out of institutiona] eare back into a
family situation, Whichever jt is, the caseworker introduces you, you show the child the room vou've
prepared and introduce the rest of the family. The worker gives you any medical information he has on the

child, and, 3 few minutes and a bit of small talk later, the worker leaves,

Now, what are You supposed to do with this young stranger?
1. Keep It Simple. A firs day is a very good time to have a "typical® evening at home with the famijly,

pleasant,
Let The Child Set The Pace, One child might follow you around talking both of your ears off and
another may want io Spend the first three hours alone in his room. Both children are asking for

_I-J

3. Ask A Minimum Of Questions. Inquiries into preferences of TV programs or personal interests are
fine, but first days are not meant for in-depth investigations inio a child's background. Here again, it is
usually best to allow the child to choose. He will be giving us as much or as little information as he
feels safe jn giving.

4. Eat Together, Sounds silly, doesn't it? Of course you'll eat together. Byt meal time can be one of the
best times 10 acknowledge.the common ground you and your new child hold. Everybody eats. If
you've had the chance to discover one of the child's favorite foods i certainly won't hurt to bave jt show
Up on the dinner table, Apg While fancy restaurapts may be out, there's been more than one first-day-
ice-breaking begin with a trip to a local fast food place run by a clown, Whatever you choose, eat and

« ENjOy.

5. Be Clear About Expectations. Naturally, we Won't want to overwhelm the child with information
right away, and for the younger child a long list of do's and don'ts may just give new ideas for mischief.
But teens will need to know the basic rujes of the house from the beginning. Curfew, dating and
smoking policies, vary from home to home and the teenager needs to know what is or is not "Okay" in
your home.

6. Avoid Guest-Like Treatment, This one can be a toughy with, Someone new in your home, but if,
mndeed, he's to be a member of the family and not 5 guest, it seems best 10 have it 50 from the first,
"May [ have a drink?" from a guest would bring, "Sure, let me g¢t you one." From a pew member of
your family the same Tequest might be responded 1o with "Yes, Il show you where the glasses are,"

7. Smile. When it is Pleasing to you 1o have a Person around, it's nice to have jt reflected on your face.
So, if you're happy the child is there, let him see jt,

8. Relax. Remember, first days rarely make or break relationships. Everybody's nervous and, we hope,
everybody's making allowances for the newness. One of the nicest things about first days is we only
have 1o have one per child.

Oh, excuse me, will you please? Ithink I hear my phone ringing,






PREPARING THE CHILD FOR PLACEMENT OR RE-PLACEMENT

from foster home 10 adoptive home, or from one foster home 1o another foster home.
INFANCY (Birth to 18 months)
* There is very little direct preparation of the child. Instead, the foster or adoptive parent should prepare
the environment to recejve the child and to maintain as much consistency and stability between

environments as possible.

* Ideally, the infant should have the Opportunity to become accustomed to the foster caregiver prior to being
moved through preplacement visits.

* Very frequent contact with the biological parent is hecessary to maintain the child's relationship with his
parent, if reunification js planned.

PRESCHOOL (Two to Five Years)
The caseworker, assisted by the parent, should explain each step in the move for the child in simple,
concreie language.
* The child needs to feel security from the people around him.
* The caseworker can use play techniques to communicate information about the move.

* The child can be encouraged to make decisions for himself about Wwhat to take, where he wanis to sit in the
car, what he wants the new Mom to give him for lunch, etc.

SCHOOL AGE (Six to Nine Years)
* The school age child should be helped to talk about the placement and his experiences,
*The child wili probably be able to recognize some of his feelings, including being sad, scared, mad,

lonesome, and worried, These feelings should be elicited and acknowledged by the caseworker and by
caregivers,

* The foster or adoptive Parents should insure that the "rules” in the new family are clarified for the chjld.

* The caseworker and the foster of adoptive parents shouid talk to the child about WHY she has to move.
The child may think it a punishment for something she did wrong, often the last misbehavior she remembers
being punished for. The caseworker and the foster or adoptive parents should reassure the child and explain
the reasons for the placement in terms the child can understand.

PREADOLESCENT (Ten to Twelve Years)

* The reasons for the placement shonld be fully explained, including the family's problems and the child's
own need for safe care. The child should be given considerable opportunity to ask questions.

* The child should be encouraged to make as many decisions as possible about the placement process. All
efforts should be made to allow the child to retain some controf of hjs life,
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PREADOLESCENT (continued)
+ The caseworker can provide a detailed description of the placement setting prior to taking the child there

for preplacement visits.

He needs 3 consisient message from all persons involved that

+ The child may have concerns about loyalty.
ts and his foster or adoptive caretakers.

he does not have to make a choice between his biological paren

EARLY AND MIDDLE ADOLESCENCE (13-17 years)
» Preparation of adolescents should focus on discussing the reasons for the move, plans for the future, and
description of the placement setting.

«The adolescent should be engaged to participate to whatever degree possible in choosing and planning

the placement.
ding the move. The caseworker should

try to hide his anxiety and distress regar
s feelings, "just in case any of this

+ The adolescent may
ment and acknowledge the child'

explain all aspects of the place
information might be of interest.”



CHILDREN'S GRIEF PROCESS

When a child is Separated from his/her parents as a resuli of military service, divorce, abandonmem, foster care
adoption, hospitalization, or incarceration, the child’s Teésponses are similar 1o those of an adult faced with death
of a loved one. Inp fact, for chiidren separation feels like death . . j is mysterious and feels permanent.

Theorists such as John Bowlby, Vera Fahlberg, and Katherine Kubler-Ross have offered a model of the grief
process which is applicable 1o children. They believe that there are 5 stages of grief. The order and duration of
the stages may differ from person 10 person.

STAGE ONE: Shock/Denial

This is often called the "honeymoon period." The child is compliant and does not appear distressed. Seems to
have adjusted we] 1o the new home. In reality, the child's mind is given the perception that nothing’s changed,
there is no loss - so no pain is felt on the surface, Underlying problems ma ¥ result such as sleeping problems,
nightmares, appetite changes and illnesses (particularly upset stomach and colds).

STAGE TWO: Anger/Protest

soon. The child may be angry at themselves,‘ angry at the caseworker, biological parents or you! The child may
become mouth ¥, defiant, destructive or whinny and irritable. Lying and stealing may become 3 problem. This
Slage may last several months and you begin to wonder how the chijld became transformed from a sweet kid 15 4

living terror!
STAGE THREE: Bargaining

The child realizes that the jost joved one is not coming back and begins to "wheel and deal” for their return.
Children may be "good as gold" hoping that they'll be rewarded for thejr behavior and be sent home. Conversely,
they may intensify their acting out in hope that they'll be thrown out of their foster and adoptive home apd
returned to previous caretakers. Children will yse a variety of manipulatjve behaviors such as threats and
promises to get what they wani - to £0 home!

STAGE FOUR: Depression/Despair

STAGE FIVE: Acceptance/Detachment

Little by little, the child begins to resume normal developmental tasks and activities. His/her mood siowly
changes from sa dnessto a variety of emotions appropriate to the situation. The child can now seek out
relationships and begin to make emotional investments in new peopie. He/she is much more realistic about the
lost person(s), can talk about them, but not dwell on them conslantly,

For the child who has suffered a loss the long term effects may be: an over-reaction to loss of any kind,
avoidance of close relationships (to avoid vulnerability to future losses), dependency and clinging, extreme
Separation anxiety, and/or difficulty with transitions (such as moving or schoo] changes). Because the child has
diverted energy and attention 1o cope with difficult feelings and emotions, he/she may be developmentally

delayed.






GOOD KID, BADKID .. . THE SAME KID

"AFTER THE HONEYMOON™ by Ruth Siburt
Amerijcan Foster Care Resources, Inc.

"You should have heard al} the warnings our relatives gave us when we decided to become foster parents, but
now that they've seen Danny they're singing a different tune. He's suck a good boy, so helpful and polite. Best of
all he's wondeful with our little Tanya. I've never known aten year old who showed so much patience with a
toddler. It's only been three weeks and already he seems like one of the family . .

10 hold in common are that they are temporary, and they make nice memories that sometimes help us through the
less énthanted days ahead.

"Danny doesn't even seem like the same boy, he's so sassy and I hate 1o say it but sometimes he's downright mean
to little Tanya. Now he's wetting the bed. Idon't know how much more of this I can stand, Maybe I shouldn'
have, but last night I 10]d him unless the "Good Danny" can come back we won't be able 10 keep him . . »

The jump from the honeymoon to testing stage can be quite a jolt. We may tend (o feel we were tricked into
believing that we agreed 1o take one child and ended up with someone startlingly different.

The first step in getting ourselves and the child through the initjal testing phase is to remember that, even though
all the evidence may seem to be to the contrary, the "good” child of the honeymoon and the "bad* chjlq of the
lesting are only extremes of the same child. Our own "Danny" may never return to the darling we first met but
neither is he likely to remain forever the "dragon" we're seeing now. The real child is somewhere in between the
exiremes and, like most of us, he will need to attain a certain measure of security and confidence before he wi]

feel safe to show himself.

The second step is to realize that the testing phase is normal and necessary in the developing of the chjld's
relationship with us. Biological children test limits, too. It seems to be a ng tural and continuing Process in the

childhood years. The tricky part is hanging in there until the worst of the testing is over and the good times start
outnumbering the hard times again.

With an eye towards hanging in there, then, here are ten tips to help:

1. TakeIt One Day At A Time, Do your best to let go of what the child djd yesterday and try not to fret about
what new behavior tomorrow might present. If a day seems like too much to think a2bout at once (and
sametimes it may), then try it by the hour, letting go of the last, sta ying in the now, refusing to worry about

what comes next.

Pour On The Positives. In the testing period your child will probab]y be attracting all kinds of negative
attention without half-trying. The positives may be hard to come by but even if it is only for a good job of
brushing his teeth, sincere appreciation can help the child in his struggle to feel better about himself.

[ £8]

3. Forgive and Forget. Sometimes forgetting is the hardest part of this little duo. What has passed need not
leave your memory altogether but neither do past misbehaviors need to be revived apd reviewed each time
there is a probiem. Forgiving means more than excusing, it means "Yes you did it all right and really you
knew better. But it's the behavior that is disappointing, not you. Next time maybe you can choose 1o act
differently.”

4. Have A Few Consistent Rules. Experts suggest no more than five clearly defined rules for a child 1o keep in
mind. The child will be more certain of what is expected of him and of what is most important to you. It may
also be easier on you not 1o have to feel as if you must monitor every inch of the child's ljfe.



Keep Your Anger Out Of It. Testing is some of the most frustrating behavior we are likely 10 meet and
once in awhile it's bound to get the betier of our normally sweet natures. When we can manage it,
though, letting the child be angry all by himself tends to simplify matters.

. Try Laughing. When you have a choice between laughing and screaming, try laughing. The testing
child is taking himself very seriously. Scmetimes it can be a great relief 1o him to find out that not every
misstep he takes will lead to dire, earthshattering consequences. (Naturally, we're talking about laughing
with here and not at).

Use Your Agency. Many foster care agencies offer services specifically designed to help [oster parents
and their kids to succeed. From support groups that can heip you feel less alone with the unique
problems fostering presents, 10 relief homes that can provide some time off from the twenty-four hour a
day pressure, a good agency can help you through the toughest times. Find out what yours offers and use
it, that's what they're there for. 1f they don't have what would help you most, ask for it.

Give Yourself A Break. Testing can just plain old wear a person out. Don't forget while you're busy
nurturing your child that you are well worth nurtoring, too. Walk, fish, swim, read, paint, . . . whatever is
good for you to do for yourself, do it.

Expect The Testing To Take Awhile. We've all heard inspiring stories of lights suddenly dawning with
a few well chosen words and a child's obnoxious behavior disappearing forever. Be happy for those who
can manage it, but realize that most children don't come equipped with sudden change buttons. Most of
them learn from boringly consistent repetitions of ideas and modeled behaviors. And most children learn
to care for and value themselves only after they have been consistently valued and cared for.

10. Expect It To Get Better. Hour by hour, minute by minute--that'’s how most of the miracles in foster

care occur. Sometimes they slip up on us so guietly and gradually, we hardly notice them, until one
day, there they stand shining with a sort of magic all their own.

Hang In There.
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HELPING CHILDREN EXPLAIN THEIR PLACEMENT by Kathryn §. Donley
New York Spaulding for Children

When children must jive apart from their family of origin, whether ip foster care or adoption, they need 1o master
the teiling of WHO they are and HOW they came to be living with others. Placement workers, beget by the
tomplexities of locating willing substitute families, gra ppling with a veritable blizzarg of paperwork to approve
and finance the plan, may overlook this problem. Before the dust has barely settled, the chijg will be called on to
explain his person, his Présence and his history to a long list of inquirers. New neighbors, teachers, playmates,
and acquaintances wil] ask questions about him and hijs status. Sometimes, the questions will be casually asked;
sometimes he will be grilled like a suspect. The child left to fend for himself in these circumstances is usually

cover story, not a cover-up 'story.' In the business world, the cover letter js 4 generally phrased, aij—purpose letrer
used to summarize more elaborate informatjon provided elsewhere .) In placement, the child can learn easily that
his cover story, his short version of who he is, js an appropriate response when people ask him leading questions
like: "Where did you come from? .. . How come you don't live with your folks? . . . But who are you?" Without
help in'preparing the answer, the child flounders. With help, he can respond confidently, truthful] ¥, yet avoid
betraying private matters,

1. Imagine the Potential uestions - Actvally make a list of the various possibilities and the persons who may
ask the questjons. This belps the chiid and family see the relevance of an abbreviated versiop of the story. In
the excitement and the fantasy surrounding the placement scenario, the everyday facts of living and forming
new relationships may not loom large uniil it is too late and the child or family may be caught unaware angd
without defenses:

- Imagine introducing the child to your neighbor.

- Envision the first day of school and the questions asked by teachers and classmates.

- Picture the first family gathering and the.remarks made by new grandparents, cousins, uncles, others,
- Consider the children in the neighborhood who understandably are curious aboyt the new child,

on to be shared - Children often have trouble understanding the right to

privacy. They need help to distinguish between what is known and what is shared. This is a good
Opportunity 10 help children lear how to be truthful bot appropriate in answering personal questions, Jt also
protects them from disclosing informatjon which might be embarrassing or used against them in destructive

or hostile ways.
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Simple declaratory sentences are best: My name is Tony Johnson ... ] used to live in Cleveland ... I'm gonna ljve
here because my folks have problems ... I hafta live here untj} things get better at home __ I'm being adopted ... |
got adopted becanse I couldn't live with my other family anymore ...

Three basic Tesponses are those most often needed:

- the child's name (be consistent - use his legal name so he always can make the same response; using one
hame at home and another i school can be very difficult);

- the child's origin (offer the basics only; most people who ask where the child comes from are satisfied
with the name of a state of lown; children can learn to defleat more probing by responding with a question:
"And where are you from?");



the whereabouts or general circumstances of the child's biological family (the implication is
clear - the questioner wants 10 know why the child is not with them). Children can answer briefly and
truthfully without providing details; if the questioner is persisient, the child should end the
conversation: That's family business ... ] have to go now ... My family'd have 1o answer that ...

3. Role Play the questions and answers - Be sure the child knows the three most common concerns, and can
respond comfortably to questions about them. The family should be able 1o respond in accord with the
child. Parents and child can share an essential social task in anticipating, analyzing and solving a real-life
problem. By acting out the possible questions and answers together, they leamn more about each other.
They "put 2 little money in the bank account", meaning they accumulate some shared feelings to draw on
when difficulties may arise between them. They may even se¢ such sharing as one good way to solve
other problems.



THE LAST DAY
"HELPING THE CHILD"
by Ruth Siburt, American Foster Care Resource, Inc.

"Here they are."

"?Jh,oh. I think I'left Igor at Jamje's bouse the last time ] spent the night."
"Never mind, Andy, Dad and I can get it for you and drop it by, or else we can maj] it to you. Iwonder how
much a stuffed iguana weighs."

a week at summer camp. He is going to another home. Like most moving days, this one is likely to be
it hectic (especially in the Jast few minutes when you're trying to cram the child's two story doll house or
10,000 piece erector set into the subcompact trunk of your caseworker's car), Emotionally, it can also be
quite difficult for the child. Moving probably ranks well up in the top ten on the child's hist of "traumas to
be avoided", Fortunately, this time the child has his foster parents to smooth the way and, we hope,
alleviate many of hjs fears when we . . .

1. Talk It Over. Generally a child's move from your home has been decided on a good number of days
before it actually occurs. Discuss the Plans in as specific a language as your child cap understand.
Sometimes a little bit of knowing can stop a ot of worrying.

well as their words,
"You've been spending a [ot of time ip your room lately. It must fee} very safe to you.”
Even if we've guessed the feeling wrong, we've shown the child we are interested and ready to listen, We're

inviting him to tell us more.

3. Relieve The Child Of Responsibility. If the child is moving to someplace other than g permanent
home, he may be feeling "to blame" for the move. This kind of self-downing can undermine the chjld's
chances for growth in his new home. If we've been listening to and talking with the child, we have
probably made 2 good beginning in releasing him from blame. Another thing we can do that may prove
helpful is . . |

4. Make "Home On The Range” Our Theme Song; not the part about the roaming buffalo but the line
about "where never is heard 2 discouraging word.” The child may not know how much he has grown or
how much you think of him. Remind the child of how hard he tried and te]] him how much you

5. Reassure The Chiid Of Your Con tinuing Availability. Just because he won't be seeing you everyday,
hor you bim, doesn't mean that you need to consider each other as having fallen off the edge of the
world. You can remajn for each other, as nearby as ihe corner mailbox or as close as the telephone on

the kitchen wall.



7. Help The Child Te Organize. 1t is the most prosaic of tips but essential, none the less. School and medical
records must be collected and sent on. And of course there are the child's clothes and possessions 10 be sorted
through and packed securely for the trip. This is the physical part of the last day tasks, but it can be a time of
cooperation and warmth between you and the child. 1f we approach it with sensitivity as to what is valuable:
the child, it can also be an experience of growth.

"Honey, ook what  found on our closet shelf."

"lgort Andy will be so happy to get this. [ think we have a shoe box we can use (0 send it."

"You can cancel the shoe box, but maybe you'd beiter break out the thank you cards. There's a note around Igor's

neck. It says "To Mom and Dad. With love, Andy."

g. Never Look A Gift Iguana In The Mouth.



WHEN A CHILD LEAVES FOSTER CARE
from Vera Fahlberg (Attachment and Separation)

When children move out of a foster home, either to return to their birth families or to be adopted, they are
vulnerable 1o the same wide range of feelings that they bad when they moved into the syslem. They may be sad,

angry, frightened or anxious as well as eager, happy or relieved.

i
feelings. By recognizing the child's mixed feelings, acknowledging the appropriateness of them, and allowing
their expression, parents and caseworkers can help children handle these moves,

Helping A Verbal Child Move Into Adoption

1. If the foster parents fee] comf{ortable with the adoptive parents and secure that this family will do a good job
of parenting, the move wi]] proceed with much less turmoil and disequilibrium for everyone, Be aware that
it is normal for foster families to be initially critical of adoptive families. After all, they are getting "your"

child.

The most important message for the child to receive at the time of the adoptive placement is permission to
become close to and attached to the new parents and only foster parents can give this permission.

2

3. Most children over the age of three need two to three weeks to adjust to the idea of the move. For that reason,
a prolonged pre-placement visitation schedule, within reason, facilitates more fully the transfer of behaviors from
one household to another and makes it less likely that there will be exireme testing after the move.

I
treais or unusual outings. Ovemights, weekend or four to five day visits should be common. The chjld and
family need 10 get used to each other in a variety of ways, but, most of all, in the day-to-day living situation.

5. The more the child is aware of communication among adoptive and foster parents and the caseworker during
the pre-placement Visits, the more secure he will be that he doesn't have 1o worry about hiding things.

6. The more the child is able to express his feelings about the upcoming move, the better. Remember he has
mixed feelings about the move - sadness at leaving the family he has leamned to trust and love; fear and
anxiety about the future; and anger at being put in such a confusing situation.

9. It's important to both the chiid and foster family io visit each other after placement. If adoptive children are
allowed contact with their foster parents, they often come not to need it. If such contact is prohibited, the
child's need for it becomes disproportionate and may affect the way he bonds with the adoptive family.



Helping A Pre-Verbal Child Move Into Adoption

1.

o

Pre-verbal children usually can be moved over a shorter period of time because of their poor sense of
time. However, during the visiting period, the goal is to arrange as much contact between the child and
the new parents as possible. Visits should occur at all times of the day so that the child's routine can be
learned thoroughly.

I's important that a child not perceive a move as someons coming and "taking" him, but rather as being
"given" 1o someone else after much preparation and many interactions between the two sets of parents.
If a child perceives a move as being taken away by relative strangers, he must live in 2 perpetual state of
anxiety, fearing every visit by a stranger or knock at the door.

At the time of the move, both parents shonld participate in the packing. The preparation for the move
and the packing should not be-done secretly. The child must get the non-verbal message that this is a
very special day and that something unusual is happening today. Foster parents should not feel odd
expressing sadness, nor should the child be discouraged from crying or clinging to the foster mom. The
foster parents should then literally hand the child over to the adoptive parents. The child should be
allowed 10 take with her not only her clothes, but also some special toys or bedding.

Post-placement visits should occur from three to six weeks after the move. This should take place on
the child’s homeground, which is now his adoptive home. It is very important that the foster parents'
other children, whether by birth, adoption or foster be allowed to go on the visit, too. This helps
alleviate their feeling of guilt and concern.

Helping A Chiid Move Back To His Birth Family

1.

3.

If a child has had regular visits with his birth parents while in foster care, then only such final steps as
giving the child permission to get close to the birth parents need (o be emphasized.

Foster parents are sometimes hesitant about contact with their foster children's birth parents and the
feeling is mutual on the part of the birth parents. The new trend, however, is for both sets of parents and
caseworkers to realize that the lack of contact between them only puts the child in the untenable position
of choosing one set of parents over another. When this occurs, everyone loses because the child feels
trapped, acts out, and makes the move more difficult.

The child's Lifebook shauld accompany him back to his birth home with the pictures and information
compiled while he was in foster care. A picture of the child and his birth parents should be taken on the
day of the move home and incorporated into the Lifebook.



ATTACHMENT






THE ATTACHMENT PROCESS

One of the dilemmas of parenting is that of instant love. |t s impossible to expect that two
otal strangers, the parent and the child, are going to love each other on sight. Human beings

Simply put, the AROUSAL-RELAXATION cycle looks like this:

e 1. Arousal-the child is distressed. Perhaps wet hungry, or
’ ‘ lonely so he cries,
Trust 2. Caretaker meets the needs of the child.
Quiescence  sceyriry  Displeasure 3. Child is satisfied and content and stops crying.
‘md’"“’m 4. Child coos or smiles.
Satisfy 5. Caretakeris contented by the response and willing to

need continue meeting the needs of the chilg.

Dr. Vera Fahlberg describes this cycle as a “dance.” As the cycle repeats itself, attachment
grows and trust develops. The feeling of being safe and cared for comes from being with one
particular person who looks, smells, and sounds the same every time. The child begins to fee
that he is safe. He feels, “if I'm in any kind of trouble, this person will help me.”

What we see in many cases of child abuse and neglect is this:

Need 1. Arousal—child is distressed. Perhaps wet, hungry, or

lonely so he cries,
‘ 2. Caretaker either doesn’t respond or responds only
Further sometimes.

distress gf;:fs‘ii‘:; Displeasureg becomes more aroused. cries harder. Physical
detachment abuse sometimes happens here.
4 Child learns that his needs won't be met so he doesn’t

Need not give off signals of his needs (i.e. stops crying).

satisfied

~ If this becomes a regular pattern, the child eventually learns that “no one will ever help me if |
need it.” He becomes Unattached and distrustful of the world around him,
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OUR FOSTER CHILD'S BIRTH PARENTS
THE IMPORTANCE OF BIRTH PARENTS TO THE CHILD IN PLACEMENT
by Ner Littner, M.D. {Director of The Extension Division and The Child Therapy Training Program,

Chicago Institute for Psychoanalysis)

Why Birth Parents Are Disturbing

These are five reasons--there undoubtedly are many others--why foster parents may resent the child's birth
parents or even wish to exelude them completely from the child’s life,

1.

18]

Some birth parents have severe emotjopal problems. They may be un cogoperalive, unpredictable, and
inconsistent. They may show Up at inconvenient times, or early or late or sometimes not at all. They may

Their visits with the child may result in 5 lemporary worsening of the child's behavior and functioning. The
child may become quite tense prior to the vis;t and extremely upset and unhappy and difficult to handle after
the visj1.

The child may worsen the situation by attempting to play the foster parents and the birth parents against each
other. He does so, of ¢ourse, as one wa y of trying to deal with his own inner emotional problems . .

When the foster parents are clearly aware of how the child has been emotionally damaged by the birth
parents, it is difficult for foster parents to be friendly with the birth parents ., . .,

Finally, because-foster parents are normal human beings they ma y have persona] problems of their own .
All of these feelings may contribute 10 their feeling excessively competitive with the natural parents and
needing to depreciate ther in order {0 feel better about their own handling of the child . .

Why Are Birth Parents Important?

1.

)

When a child has had living experiences with hjs birth parents, he identifjes with many of thejr personality
traits. He carries images of his natural parents within his own mind . ., | Because of these identifications and
images, any criticism of the birth parents--even when it is completely justified--is usually experienced by the
child as a criticism of and attack upon the child.

If a child has emotional problems, he may develop highly unrea]istic pictures of his birth parents in his own
mind. He may over-idealize them and their treatment of him, or he may exaggerate their problems and how
badly they handled him.... Only when the child gains self-confidence and feels better about himself is he

able to see his birth parents as they really were and are.

A third reason for the birth parents' importance to the child is because he may miss them deeply . ... No
matter how troubled or difficult they may be, to the child--they are his roots to the past, his support and his
foundation. Whep he is separated from them, he feels that he has Jost a part of himself.

Finally, the placed chiid never really understands why his birth parents have left him. No matter whit the
realistic reason for the Placement, the placed child develops a series of irrational explanations that he burjes
deeply in his mind: . _ he was placed because he was bad and the placement is his punishment; his birth
parents have rejected and abandoned him and he wi]] never see them again; his natural parents have died; etc.,



The Placed Child Gains From Contact With His Birth Parents

Some of these separation feelings can be discharged by the child by his talking about them at the time of
placement. In effect, he can get some of his feelings about leaving his parents off his chest. When he is
able to do so, these separation feelings will bother him less. However, many feelings about separation are
so painful that the child is unable to face them and so ventilate them. Instead he buries these feelings in his
mind and represses them . . . .

In other words, the child may have problems with his foster parents because his repressed feelings about his
birth parents may color the spectacles with which he views his foster parents.

Placed children frequently are upset after a visit with their birth parents. This upset behavior may be due in
part 1o the natural parents' tense or traumatic handling of the child. But usually most of the child’s upset
behavior after the visit is due to the fact that the act of seeing his birth parents again triggers the
child's repressed separation feelings about the parents.

This is why it is so important for the visits to take place. It's not that we want the child to be upset, but
rather because we want to help the child get as fnuch of his repressed feelings off his chest as possible .. Ced
“The more emotionally disturbed the child is, i.e., the more problems he has prior to placement, the greater
will be his difficulty in ventilating his separation feelings . . ..

A child must have roots somewhere. Until he can establish roots in present relationships, we need to protect
his roots to the past no matter how deformed they may be . ...

As the child, through his contacts with his birth parents, is able to discharge or come to peace with some of
these buried separation feelings he will not need to displace them onto the foster parents. Instead he will be
better able to view the foster parents as they really are and so develop with them a more appropriate,
realistic relationship.

The continuing contacts with his birth parents give the placed child continuing opportunities to see them
realistically. AsIhave mentioned, the placed child develops a series of highly irrational feelings and fears
concerning the natural parents . . . . The contacts are needed to keep demonstrating to the child what his
natural parents are really like . ...

The child is not the only one who has unrealistic fantasies about the birth parents. The foster parents also
may visualize them in a completely illogical manner .. .. These unreal fantasies can be kept under control
by regular contacts between the foster and birth parents. )

Another advantage of the visits is that they help calm some of the child's irrationa} separation fears. For
example, one can tell a placed child repeatedly that bis birth parents are still alive even though they do not
visit him; he probably won't believe what he is told. Butif he is able to actually see them, this particular
fear is more easily dealt with. Similarly, the child can correct his belief that his parents placed him because
he was totally unimportant to them . . ..

When the birth parenis are able to treat the child decently during the visits, . . . the social worker who works
with the natural parents has the opportunity . .. 10 help them bring out their best attitudes when with the
child and also belp them to subdue their more upsetting ones. When this is possible, everyone benefits.
The birth parents fee! better about themselves. The placed child [can] function better with, and feel less
distrust toward, the foster parents .. ..

[Another] benefit from visits occurs when the birth parents are able to re-establish their family. It is rather
difficult for a child to fit into 2 family where he has become a siranger. It is much easier when the child has
been able to maintain some form of an ongoing relationship with the other members of his family.



THE IMPORTANCE OF VISITATION

Frequent parenta) Visitation can promote both placement stability and successfy) reunification. The absence
of regular and frequent visitation ma y have serjous consequences for both the child and the parent.
* Without visitation, t
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Statement: " I just don't know how I can face Christmas without the kids. That was a time we were
always together."

Response: " Yes, Christmas can be a jonely time without your family."
Statement: "1 tried 1o get hold of the social worker three times and she never called me back.”
Response: " It's frustrating not to have your calls returned.”

"How can I set limits?"

1t helps when setting limits to give the reason for the limits and provide an alternative or option.

--" Tt's time to wind things up now because it's late and we have to get the kids to bed." (Would you Iike te
tuck Kevin in?)

--" I'm sorry, but we can't reschedule the visit for a later time today because we have 1o be somewhere
else.” (Can we set up another time right now?)

--" T can't let the kids go home with you right now because it was my understanding with the social worker
{hat the children were 1o have théir visit here.” (Would you like to give the social worker a cali?)

=" | really don't want to have a disagreement with you, especially in front of Jimmy. 1t is upsetting enough
for him to be separated from you. Let's drop it right now for Jimmy's sake." (Can we seta lime to get
together and talk it over with the social worker when Jimmy isn't around?)
"How can I say nice thilngs when I'm feeling negative?"
Foster parents are human too and should not be expected to be phony or dishonest. Some alternatives are:
-- be polite,
-- be matter-of-fact or businesslike
-- be direct
" T've had a rough day myself and this is hard for me too."

" ] don't agree with you. It's hard for me to accept that, but I know you have a right 1o your opinion."

-- look hard for positives. Catch the parent doing something, anything, right that can be commented on
sincerelv.

" Johnny seemed so relaxed when he sat on your lap."
* That blue sweater makes your eyes look so biue. It's really attractive on you."

» | really appreciate your coming on time today. !know it's not easy to get transportation and it probably
took a lot of effort coming on the bus.”

" That's really a nice toy you brought for Karen. T'll bet it really makes her happy to have something
special from you."

e



--" Please don te]] me those secrets You mentioned. | can't Promise not to tel] the worker because I'm g
foster parent, ang keeping her informed 1s part of my Jjob."

--"It's only fair 1o remind you that as 5 foster parent I'm Part of the agency team, Please don't tel] me things
in confidence because I'm obligated 1o tel] the worker things that affect the plan for Bobby."

=" I'm flattered that you frust me, but [ can't keep a secret from the agency, and | can't keep secrets in
general "






"How do I agk for information about the chijlg without Sounding nosy?"

"How cap I'set limijtg o

pecial rules for communic
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Y work with others, What really counts is the feeling, the tone of voice, and the actions that
convey the meaning of beipfulness. The fo]lowing suggestions come from Michigan foster parents who have
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"I just don't know what tq Say when I first meet them, "
--"Hello"

="Won't you come in?"

-"I'm glad you're here. Jimmy has been so eager to see you again,"

—"Would you jike 2 cup of coffee?"
--"I'll be i

s here?"
=-"Since you're Johnny's mother and you kpow him better than Ido.. .
=" I hope you cap help me maje Johnny as comfortable a5 Possible while pe's here by EIVIng me 2 few
Pointers on what he likes to eat ang how to handje bedtime, "

Statement: * 1just dop'
=:lement ]

Response:
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NORMAL vs. DELAYED DEVELOPMENT

evelopment is

all children develop at different ra(es.

Sometimes they may be ahead in some areas and behind in others. There js plenty of room for variation, All

Many children who enter the foster care system wiil be
achild is a certain age chronologically his behaviors
child. For €xample, you may have a 10
but not always, foster children with dev

foster care.

-Year old foster child who Jooks
elopmental delays begin to "cate

nges and behaviors are exhibited by

ed if your child falls considerably behind his age

"developmentally delayed". This means that even though
and/or intellectual jeve] are characteristic of a younger

and acts more like 2 7-8 year old. Often,
b up” rapidly once they are placed in

PATTERNS OF DEVELOPMENT FROM BIRTH THROUGH ADOLESCENCE

2 to 3 Months

2 Months:

Grasps at rattle

Smiles

Sees bright colored objects
Recognizes mother

3 Months:

Rolls and wiggles
Bats at dangling toys
Laughs

1102 Years

15 Months:

Stoops and recovers

Walks

Puts ball in box

Builds tower of three blocks
Places three blocks in a row
Uses spoon

18 Months:

Climbs up stairs
Bumps down
Removes garments
Scribbles

Names pictures

4 to 6 Months:

4 Months:

Rotates head

Holds head upright

Reaches for and touches objects

5 Months:

Grabs at feet

Uses arms to support upper body
in prone position

6 Months:

Begins to hold cup
Rolls over

Grasps cube on sight
Feeds self crackers

2103 Years

Runs

Climbs up and down stairs

Walks 10 ball and kicks it

Turns pages of book

Builds tower of six blocks

Strings beads

Places small boxes in larger boxes

7 to 9 Months

7 Months:

Sits up alone

Stands with assistance
Holds and examines objects

8 Months:
Rocking motion in craw] position
Begins crawling

9 Months:

Picks np items with thumb and
forefinger

Initiates speech sounds

3 Years

Opens door

Climbs stairs with alternating feet
Folds paper lengthwise

Builds tower of 910 10 blocks,
bridges with 3 blocks

Colors

4 Years

Butions clothes
Brushes teeth
Copies figures
Recognizes colors



6 MONTHS

Babies like to:
SHAKE, BANG, and THROW THINGS DOWN
GUM objects
RECOGNIZE familiar FACES

Give your baby:
Many HOUSEHOLD OBIECTS
Tin CUPS, SPOONS, and pot LIDS
Wire WHISKS
A CLUTCH BALL 2nd SQUEAKY TOYS
A TEETHER and GUMMING TOYS

7 MONTHS

Babies like to:
SIT alone
USE their FINGERS and THUMB
NOTICE CAUSE and EFFECT
BITE on their FIRST TOOTH

Give your baby:
BATH TUB TOYS
More "THINGS"
STRING
More SQUEAKY TOYS

8 MONTHS

Babies like to:
PIVOT on their stomachs
THROW, WAVE and BANG toys together
LOOK for toys they have DROPPED
Make VOWEL SOUNDS

Give your baby:
SPACE to pivot and creep
2 TOYS at once to BANG together
Big SOFT BLOCKS
A JACK-IN-THE-BOX
NESTED plastic CUPS

9 MONTHS

Babies like to:
PULL THEMSELVES UP
CREEP
PLACE things generally
where they are wanted
SAY "DA-DA"
PLAY PAT-A-CAKE

Give your baby:
A SAFE CORNER of the room 1o EXPLORE
TOYS tied to his HIGH CHAIR
A metal MIRROR
A JACK-IN-THE-BOX

10 MONTHS

Babies like to:
POKE and PROD with their forefingers
PUT THINGS IN other things
IMITATE SOUNDS

Give your baby:
A big PEG BOARD
Some CLOTH BOOKS
MOTION TOYS

11 MONTHS TO 1 YEAR

Babies like to:
USE their FINGERS
LOWER THEMSELVES from standing
DRINK from a cup
MARK on a paper

Give your baby:
PYRAMID DISCS
A large CRAYON
A baking TIN with CLOTHES PINS
His own DRINKING CUP

1 YEAR TO 13 MONTHS

Babies like to:
CREEP
CRUISE
USE 1 or 2 WORDS
USE their FINGERS
Be HUGGED

Give your baby:
A BABYPROOF HOUSE
CUDDLING
A STACKING TOWER

13 MONTHS

Babies like to:
STAND UP, SIT DOWN
Try FEEDING themselves
RELEASE OBJECTS with more precision
IMITATE YOU
Play WHERE'S BABY

Give your baby:
His own DISH, CUP, SPOON
Your GAMES with him
FITTING TOYS



14 MONTHS

Babies like 1o
Put SOUNDS together
Have an AUDIENCE
SEARCH for hidden 1oys
PILE 2 or 3 blocks

Give your baby:
Your ATTENTION
WOOD BLOCKS
A CONTAINER TOY

15 MONTHS

Babies like to:
WALK ALONE
FLING objects
FILL and EMPTY
RESPOND to KEY WORDS
Exercise HAND SKILLS

Give your baby:
Big OUTDOOR TOYS
Your CONVERSATION
MANIPULATIVE TOYS

16 MONTHS

Babies like to:
SQUAT DOWN
Walk CARRYING things
Use SAND
ROUGH-HOUSE

Give your baby:
PUSH and PULL TOYS
Big SOFT TOYS
Indoor or outdoor SANDBROX
YOU on the FLOOR

17 MONTHS

Babies like to:
LUG, TUG, DRAG things
WAVE BYE-BYE
Use WATER
Get INTO EVERYTHING

Give your baby:
WATER and POURING TOYS
HAMMERING TOYS
Your WATCHFULNESS
Bigger PULL TOYS

18 MONTHS

Babies like 16:
OPPOSE YOU with "NO"
GET what they want NOW
Use WORDS with GESTURES
CLIMB STAIRS

Give your baby:
Your DIPLOMACY
STAIRS
A toy TELEPHONE
Cioth PICTURE BOOKS

19 MONTHS

Babies like to:
CLIMB UP onto everything
MOVE 10 MUSIC
IDENTIFY parts of themselves
SORT OBJECTS and SHAPES

Give your baby:
A SHAPE SORTING BOX
A RECORD PLAYER out of reach

20 MONTHS

Babies like to:
FETCH and CARRY
DIG and MESS
Have things THEIR WAY
REMEMBER from yesterday
TAKE things APART
USE 15 to 20 WORDS

Give your baby:
A carrying CASE
Little CHORES
Your PATIENCE
THINGS to take apart

21 MONTHS

Babies like to:
Claim "MINE"
MARK on PAPER
POINT to objects in BOOK
TURN PAGES
FIT things TOGETHER

Give your baby:
A big CRAYON and PAPER
PICTURE BOOKS
A CONSTRUCTION SET



22 MONTHS

Babies like ta:
FIT SHAPES
WATCH GROWNUPS
PUT things BACK
COME when CALLED
SCREW and UNSCREW

Give your baby:
SHELVES for his toys
HELP in putting things away
Simple PUZZLES
A plastic JAR with screw LID

MILESTONES OF DEVELOPMENT
Age 1-2Years

Explores environment, gets into things
- Takes one long nap a day
- Plays alone for short periods of time
- Explores all his body

Age 2 -3 Years

- Runs, climbs, pushes, pulls; is very active
Legs appear knock-kneed
- Feeds himself with fingers, spoon, cup
- Can remove some clothing
- Explores private parts
- Sleeps less, wakes easily
- Is upset if mother leaves overnight
- Wants to do things himself
- Changes his mind
Mood swings
- Imitates adults
Plays, beside, but not with, other children
- Not yet able to share, wait, take turns, give in
- Likes water play
- Prolongs "good nights"
- Says "no"
- Understands more than he can say
- Runs, jumps, climbs
- Feeds himself
- Carries without spilling
- Can help dress/undress self
- May not take naps
- Wants approval
- Sensitive 10 signs of disapproval
- Wants to be included
- Likes 1o do simple tasks

23 MONTHS TO 2 YEARS

Babies like to:
Use 3 WORD SENTENCES
RUN
HELP with household tasks
Hear RHYMES
Work with their FINGERS

Give your baby:
A DOLL or TEDDY
A TOY 10 RIDE
A MOTHER GOOSE BOOK
FINGER manipulative toys

Age3 -4 Years

- Is imaginative
- May fear dark and/or animals
- May have imaginary friend
- Is talkative
Has some patience; can wait his turn
- Puts away toys )
- Plays well alone, but groups are hard
- Is attached to parent of opposite sex
- Is jealous
- Releases insecurity by whining and/or crying
- Releases tension by thumbsucking, nail biting
- Is expressive
- Continues to gain weight and height
- Continues to gain coordination
- Good eating and sleeping habits
- Is bossy and boastful
- Very active
- Laughs and giggles
- Dawdles

Age 4 -5 Years

- Uses "toilet words" (Ex.: poophead)
- Starts things but doesn't finish them
- Asks "how” and "why"

- Very active imagination

- Has short-lived fights

- Speaks clearly

- Tells stories and/or exaggerates

- Makes up meaningless words

- Dependent on peers

- Plays with others



CHILDREN'S NORMAL DEVELOPMENT, BEHAVIOR AND NEEDS,
BY APPROXIMATE AGE

ABOUT SEVEN

Physical Development

- Annual expected growth in height: two or three inches. In weight: three 10 six pounds. Growth slow and
steady.

- Losing teeth. Most seven year olds have their six molars.

- Better eye-hand coordination, Eyes not yet ready for much close work.

- Better use of small muscles.

Characteristic Behavior

Sensitive to feelings and attitudes of both other children and adults. Especially dependent on approva] of
adults. Able to assume some responsibility.
Interest of boys and girls diverging. Less play together,

- Full of energy but easily tired, restless and fidgety, often dream ¥ and absorbed.

- Little abstract thinking, Leamns best in concrete terms and when he can be active while learning.

- Cautious and self-critical, anxious to do things well, likes to use hands,

- Enjoys songs, rhythms, fairy tales, myths, nature stories, comics, television, movies.

- Concerned about right and wrong, but sometimes prone to taking small things.

- Rudimentary understanding of time and monetary values.

Specia] Needs

- The right combination of independence and encouraging support. Acceptance at own level of
development.

- Chances for active participation in learning situations with concrete objects.

- Adult help in adjusting to the rougher ways of the playground without becoming too crude or rough.
Warm, encouraging, friendly relationships with adults.



ABOUT EIGHT

Physical Development

Growth still slow and steady; arms lengthening, hands growing. Poor posture may develop.
Eyes ready for both near and far vision. Nearsightedness may develop this year.

- Permanent teeth continuing to appear.

- Large muscles still developing. Small muscles better developed too. Manipulative skills are increasing.
Attention span geiting longer.

Characteristic Behavior

Often careless, noisy, argumentative, but also alert, friendly, interested in people.

- More dependent on his mother again, less so on his teacher. Sensitive to criticism.
- New awireness of individual differences. Greater capacity for self-evaluation.

- Eager, more enthusiastic than cautious. Higher accident rate.

- Gangs beginning. Best friends of same sex. Allegiance to other children instead of an adult in case of confhict.

- Much spontaneous dramatization, ready for simple classroom dramatics.

- Understanding of time and use of money.

Responsive to group activities, both spontaneous and adult-supervised.

- Fond of team games, comics, television, movies, adventure stories, collections.

Special Needs

- Praise and enconragement from adults. Reminders of his responsibilities.

- Wise guidance and channeling of his interests and enthusiasms, rather than domination or unreasonable
standards.

- A best friend. _

- Experience of belonging to peer group; opportunity to identify with others of same age and sex.

- Adult-supervised groups and planned after-school activities. Exercise of both large and small muscles.



ABOUT NINE OR TEN

Phyvsical Developmen:

- Slow, steady growth continues; girfs forge further ahead. Some children reach the platean preceding the
pre-adolescent growth spurt.

- Lungs as wel] ag digestive and circulatory Systems almost mature, Heart especially subject 1o strajn.

- Teeth may need straightening. First and second bicuspids appearing.

Characteristjc Behavior
~=21aclenistic Behavior

- Decisive, responsive, dependable, reasonable, sirong sense of right and wrong.

- Individual differences are distinet, abilities now apparent.

- Capable of prolonged interest, Often makes Plans and goes ahead on his own.

- Gangs strong and of one sey only, of short duratiog and changing membership,

. Perfectionistic; wants to do well, but Joses interest if discouraged or pressured.

- Loyal to his country and proud of ji.

- Spends a great deal of time in 1a]) and discussion. Often outspoken and ctitica] of adults, although stj]]
dependent on adult approval, Frequently argues over fairness in games.

- Wide discrepancies jn reading ability.

Special Needs

- Active rough and tumbie play, Friepds and membership in a group.

- Training in skiijs but without pressure. Books of many kinds, depending on individual reading level and
interest.

- Reasonable €xplanations without talking down.

- Definite responsibility,

- Frank answers 10 questions aboyt coming ph ysiological changes.



THE ADOLESCENT

Phvsical Development

- Rapid weight gain at beginning of adolescence. Enormous appelite.

- Sexual maturity, with accompanying physical and emotional changes. Girls are usually about two years ahead
of boys.

- Skeletal growth completed, adult height reached, muscular coordination improved.
- Heart growing rapidly at beginning of period. Sometimes a period of glandular imbalance.

Characteristic Behavior

- Going to extremes, emotional instability with "know-it-all" attitude.

_ Return of habits of younger child; nail biting, tricks, impudence, day-dreaming.

- High interest in philosophical, ethical and religious problems. Search for ideals.

- Preoccupation with acceptance by the social group. Fear of ridicule and of being unpopular.
Oversensitiveness and self-pity. High interests in physical attractiveness.

- Strong identification with an admired adult. Assertion of independence from family as a step toward
adulthood.

- Responds well to group responsibility and group participation. Groups may form cligues.

- Girls usually more interested in boys than girls, resulting from earlier maturing of the girls.

Special Needs

- Acceptance by and conformity with others of own age.

- Adequate understanding of sexual relationships and attitudes.

. Kind, unobtrosive, adult gnidance which does not threaten the adolescent's feelings.of freedom. Assurance ¢
security. Adolescents seek both dependence and independence.

- Opportunities 10 make decisions and to earn and save money.

. Provisions for constructive recreation. Some cause, idea or issue to work for.



THE EFFECTS OF CHILDREN'S DEVELOPMENTAL LEVEL ON THEIR
EXPERIENCE DURING SEPARATION AND PLACEMENT

INFANCY (Birth to 18 months)
Cognitive Development

* The infant has not developed object permanence.
* Infants have short attention span and memory.
* They do not understand change: they only feel it.

* Infants are emotionally dependent upon others 1o meet theijr basic needs,
* Infants generally form strong attachments 1o thejr Primary caretaker and often cannot be com forted by

others whep distressed.
*After 5-6 months, the infapt displays anxiety in the presence of unknown persons,
* Emotional stability depends upon continuity, and Stability in the environment apd the continued presence

of their primary caretaker.

Socjal Development

* Infants have few ways to communicate theijr needs. If adults do net recognize their distress, their needs

may remain unmet,
* Social attachments are limjted 10 immediate caretakers and family members.

* Infants have few internal coping skills. Adults must "cope" for them.
* The infant experiences the absence of caretakers as immediate, tota) anq complete. Infants do not

generally turn to others for help and Support.
* Separation during the first year can interfere with the development of trust.
* The child's distress will be lessened if his new environment can be made very consistent with his old one,

and if the birth parent can visit reguiar]y.
PRESCHOOL (T'wo to Five Years)

Cognitive Development

*Child may display magical thinking and fantasy to explain events.
*Child displa ¥$ egocentric thinking; The world is as he views jt. He doesn't understand other's

perspectives,

*Development of autonomy and a need for self-asserlion and control make jt extremely difficult for a child
this age to have things "done to him" by others.



PRESCHOOL (Continued)

Social Development

+ The child is beginning 1o relate to peers in cooperative and interactive play.

»The child relates to adults in playful ways and is capable of forming attachments with adults other
than parents.

«"Good" and "bad" acts are defined by their immediate, personal consequences. Children who are
bad are punished; children who are good are rewarded.

Implications for Separation and Placement

+ The child needs dependable aduits to help him cope. Child can turn io substitute caregivers or a
known and trusted caseworker for help and support during the placement process.

«The preschool child is likely to have an inaccurate and distorted perception of the placement
experience.

» Any placement of more than a few weeks is experienced as permanent. Without visitation, child
may assume parents 1o be gone and not coming back.

« The child will often view separation and placement as a punishment for "bad" behavior and
wil] cling to their own explanation for the placement. Self-blame increases anxiety and lowers
self-esteem.

« Because the child cannot generalize experiences {from one situation to another, all new situations
are unknown and therefore, more threatening.

« The child will display considerable anxiety about the new home.

» Most often, while verbal reassurances are helpful, the child needs to experience the environment
to feel comfortable in it.

s Forced placement, without proper preparation, may generate feelings of helpiessness and loss of
control, which may interfere with the development of autonomous behavior.

SCHOOL AGE (Six to Nine Years)
Cognitive Development

» The child has developed concrete operations and better understands cause and effect.

« The child has limited perspective taking ability. She is beginning to understand that things happen
to her which are not her fault.

- The world is experienced in concrete terms. The child is most comfortable if her environment is
structured and she understands the rules.

+ The child has a betier perspective regarding time; can differentiate days and weeks, but cannot fully
comprehend months or years.

Emotional Development
+ Self-esteem is strongly affected by how well she does things in her daily activities, including
academic performance and play activities.
»She is anxious when she does not have structure, and when she does not understand the "rules” or
expectations of a new situation.
+The child's primary identification is with her family and her self-esteem is tied to people's
perception of ber family's worth.

Social Development

+The child can form significant attachments to adults and 1o peers.

«The child derives security from belonging to a same-sex social group.

- The child recognizes that being a foster child is somehow "different” from the other children.

«The child is fiercely loyal and exclusive in her relationships. :

«Her value system has developed to include "right" and “wrong”, and she experiences guilt when she
has done something wrong. ‘ .



Implications for Separation and Placement

* The child can develop new attachments and turm 1o adulis to meet her needs, which increases her
ability to cope in stressful Sitnations,

* The child's Perception of the reason for the Separation may be distorted. In her cognitively concrese
world, someone must be blamed, includmg caseworker, foster caregiver, agency orherself.

* The child will com pare foster caregivers to her paren ts, and the caregivers will Jose,

* The loss of her Peer group and friends may be almost as traumatjc as loss of her parents. Making new
friends may be difficult. The child ma y be embarrassed and self-conscious aboyt per "foster child"
Status, and she may fee isolated.

* The child wil] be very confused if the "rpjeg” and expectations in the foster home are different from
what she is vsed 10,

* The child has a better understanding of time. Placements of a few months can be tolerated, if the chilg
understands she js eventuaily to go home, Longer placements may be experienced as permanent.

* If the child was placed after some perceived misbehavior, she may feel responsible apd guilty, and
anxious about her parents accepling her back.

PREADOLESCENCE (Ten to Twelve Years)

Cognitive Development

* Some preadolescent children are beginning to think and reason abstractly, and 1o recognize complex
causes of events.

* The chiid is able to understand Perspectives other than his oWn. Some children have developed
insight and may recognize that thejr parents have problems which contributed to the need for

Social Development

* The child's socig} world has expanded 1o include many people outside the family.

*Peers are extremely important. Most peer relationships are of same-sex,

* Opposite sex friendships exist, but unless the child has been Prematurely introduced 1o sexuality, these
are of no special interest Or concern,

* The child still needs trusted adults for leadership, SUpport, nurturance, approval.

*They can begin 10 understand that their parents haye the capacity to do wrong.



implications for Separation and Placement

. The child has an increased ability to understand the reasons for the separation. With help, the
child may be able to develop a realistic perception of the situation and avoid unnecessary self-
blame.

- The child can benefit from supportive adult intervention, such as casework counseling, to help
sort through his feelings about the situation.

+ If given permission, the child may be able to establish relationships with caregivers without
feeling disloyal to his parents. _

«The child may be embarrassed and self-conscious regarding his family's problems and his foster
care status, which may contribute 10 low self-esteem.

- The child may be worried about his family as a upit and may demonstrate considerable concern for
siblings and parents.

« It may be difficult to replace "best friends” in the foster care setting. The child may be jonely and
isolated. :

EARLY ADOLESCENCE (13-14 Years)
Cognitive Development

The child's emerging ability to think abstractly may make complicated explanations of reasons for

placement more plausible.

» The child may bave an increased ability to identify her own feelings and to communicate her
concerns and distress verbally.

Emotional Development

« Preadolescence is a time of emotional "ups and downs. " The child may experience daily (or
hourly) mood swings and fluctuations.

+ Physical and hormonal changes, including significant and rapid body changes, generate 2 beginning
awareness of sexuality. The child experiences many new feelings, some of which are conflictual
and contradictory.

«The child begins to feel a desire to be "independent” but is not ready for true independence.
Independence is expressed rejecting parental values and rules, and adopting the values of her peers.

+The child experiences anxiety when deprived of structure, support and rules.

Social Development

« The child may be embarrassed to admit her need for adult approval.
+The child is status conscious. Much of the child's self-esteem is derived from peer group acceplance
~ and from being in the "right" peer group.

+The child may feel a need to Keep up appearances and may defend her family in public and to
adults.

«The child is beginning to become aware of social roles, and she experiments with different roles and
behaviors.

» Although many children will have developed a moral attitude with clearly defined “rights' and
“wrongs,' the values of the peer group often supercede their own.

Implications for Separation and Placement

»Early adolescence is emotionally a chaotic period. Any additional stress has the potentiaj of
creating "stress overload" and may precipitate crisis.

- The child may resist relationships with adults, Dependence upon adults threatens her
"independence”. By rejecting adults, the child deprives herself of an important source of coping
support.



EARLY ADOLESCENCE (Contin ued)

* The child may deny much of her discomfort and pain which prevents her fr
these feelings.

* Separation from parent
child, may generate gu

* Identity is ap emergin
idealized, shortcomin

Om constructively coping with
S, especially if the resu]t
ilt and anxiety.

g Issue; dealing with her P
85 may be denied; or, the

of family conflict

and unruly behavior o the pari of the

arents’ shortcomings is difficult. Parents o

ay be
y may be verbaljy criticized, and rejected

MIDDLE ADOLESCENCE (15-17 Years)

Cognitive Development

behavior.

* The ability 10 be self-aware and insightful may be of help in coping with the situatiop and his
conflicting feelin gs about it
* The child is more abje to thi

consider potentig) outeo
Emotional Development

*The child is developing greater self-reliance. He j
making, many decisjons about his life and activitie
* The development of positive
it is in being accepted by sam

* Identity js being formuijated.
or discarded in an attempt to g

§ more able to independeny ¥y make, or contribute 1o
s.

self-esteem js ps dependent upop acceptance by peers of the Opposite sex as
€-Sex peers.

Many behaviors and wa ys of dealing with situations are tried, and adopted
elermine what feels right for him,

Socia] Development

* Opposite-sex relationships are a5 important as Same-sex relationships. Individual relationships are
becoming more important.
* The child is ver

* The child is beginning

dle adoleseence, many children may begin to question previously held beljefs and
and “wrong,' and they may be Jess influenced by peer attitudes. An emergence of
thinking ma ¥y be evident.

ideas regarding “right'
independence ethjea]

Implications for Separation and Placement

ambivalence is normal, the chijld may be able 1o accept his feelings and pe abl
his family at the same lime.

* The child's need for independence may affect his res
be unwilling to accept the substitute famjj

Ponse to placement in o
child's failure 1o "adjust” to the placement

famiiy setting. He may
¥ as more than a place to Stay. This may be perceived as the
» €ven though it js g healthy, and expectable, responge.
if it does not meet his needs,
ively use casework counseling to

deal with the conflicts of
at meets the chijd's needs without thy

separation and
eatening his self-

esteem and indenendanna
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DISCIPLINE






FOSTERING DISCIPLINE
by Patricia Ryan, Ph.D.

Many parents today have trouble in disciplining their children. They constantly ask themselves "Am I being too
tough? Am | letting them get away with too much?" If this is true in general, it is even more true for foster
parents. Having to care for children whom they have not raised makes it especially difficult to determine what
are realistic expectations.

1. Discipline as Teaching

Many of us think of discipline as "punishment." This is only one meaning the dictionary gives us. Other
meanings for discipline include "teaching," "self-control," and "control exerted extemnally" such as military
discipline or religious discipline. If we accept this larger definition, we come to recognize discipline as "teaching
children what they need to know if they are to become responsible adults, and setting limits for their safety and
the comfort of others, until they are able to control their own -behavior."

There are many ways to teach. These include:

Modeling appropriate behavior
- Explaining why things work the way they do
- Providing negative consequences for inappropriate behavior
- Allowing children the opportunity to explore and learn from their mistakes

2. Why- Foster Parents Can't Use Corporal Punishment

Many states, including Ohio, prohibit foster parents from spanking, hitIing or using other forms of physical
punishment. Foster parents express a great deal of concern over this prohibition. Some of the points they have
raised and some answers follow;

"They Tell Me to Treat the Children Just Like My Own and I Spank My Own Children"

All children are different and therefore have different needs. We would not give a diabetic child sugar just
because all the other children were enjoying it. Treating children fairly means meeting each of their needs to the

same extent, not treating them just alike.
"Spanking Shows You Care and That You Love Them"

Many of the children in care have been physically battered by parents who purport to love them. They have
learned that the only way you can get attention is 1o get someone to hurt you. This message is very confusing
and leads children when they become adults to show their love by hurting their children and loved ones.

Further, many, if not most children in foster care, blame themselves for being in care and feel they are not very
lovable. Since they don't feel they have any worth, it is difficult for them to believe that foster parents could love

them.
"Some Children Ask for It"

Children who have been abused do attempt to recreate the situation with other adults. Expecting to be hurt
sooner or later they will attempt to get adults to spank or beat them so that they can relax for awhile. This also
gives them a measure of control and provides a form of attention. What we want to do with these children is
teach them that there are other ways of getting attention and that adults will help them leamn.



"Nothing Else Works"

Although many people say that nothing else works, if they find they have to spank very frequently, then
spanking isn't working either. Even though most children come into care for neglect, we find that a

significant portion have been physically or sexually abused. When children have been abused, they
frequently have learned to screen out part of the pain.

Such children will not react to the mild forms of physical punishment most commonly used. Having been
severely hurt in the past, these children often laugh at a spanking challenging the foster parent to hit harder.

Other children who have been abused will over-react to the slightest physical discomfort. These children do
not need physical punishment and it may further traumatize them.

Since foster parents never know the entire past history of the children in their homes, they have to assume

every child might have been abused. If spanking is dangerous for the emotional health and well being of
such a child, they have 1o find something else that works.



GUIDELINES FOR DISCIPLINE
20 RULES FOR REARING CHILDREN

1.

(SN

th

10.

11.

13.

14.

15,

l6.

Don't disapprove of what 1 child 1s, disapprove of what he does.

Give attention and praise for good behavior, not bad behavior.

Encourage and allow discussion, but remember it's the parents who should make the fina] decision.
Punishment should be swift, reasonable, related to the offense and absolutely certain to occur.

Throw out all rules you are unwilling to enforce and be willing to change rules if you think it's reasonable to
do so.

Don't lecture and don't Warn--youngsters will remember what they think is Important to remember.

Don't feel you have to justify rules, although you shouid try 1o explain them.

As your youngster grows older, many rules may be flexible and subject to discussion and compromise.
However, on the few rules you really feel strongly about, enforce them no matier what rules other parents

have.

Allow the chiid or youth 1o assume responsibility for his decisions as he shows the ability to do so.
Remember the value of natural and logical consequences.

Don't expect children to show more self-control than you do as a parent.
Be honest with your youngster--hypocrisy shows.

The most important factor in your youngster's self-image is what he thinks you think of him, and his self-
mage is a major factor in how he acts and what he does.

Decide on z specific behavior you would like to change. Be specific. Don't just tell your child to be "neat.*
Tell him to pick up his blocks.

Tell your child exactly what you want him to do and show him how to do it--sometimes more than once.
Try to avoid power struggles with your child. No one wins.

Children need supervision.

Avoid being a historian. Don’t keep bringing up bad behavior.

Not all tips work all the time.

Be aware that everyone has their own tolerance for misbehavior. Because of our own biases, needs, or
tules, we may be willing to put up with or even find amusing some behaviors other parents find intolerable.

In order to adequately manage your child's behavior, you yourself need to become more disciplined. You
need to change your behavior as a parent before your child's behavior wil] change (ex.: no empty threats;
consistent, clear messages; offering praise; setting appropriate limits).






DISCIPLINARY TECHNIQUES
1. Beat The Clock

Use a kitchen timer to set np a competition between a child and time. This usualiy works best fora child
under age 8 years.

2. Grandma's Rule

When you do "X", you can do "Y." Not "if" but "when." Always stated in a positive manner. When you
put away your toys, you may go outside to play.

3. Time Qut

Is most effective when there are no toys and away from areas of activity. One (1) minute for each year
up to age 5--should never be more than 5 minutes. It takes practice to become effective.

4. Remove Privileges
Be fair and reasonable. Make the punishment fit the crime.
5. Behavior Chart

Make a list of behaviors you would like your child to do. Lists are most effective when they are stated in
a positive manner and you reward for a positive behavior rather than punish’ for a negative one.

Sometimes a star or sticker is enough of an incentive for a child to continue positive behavior. Other times
you may decide that a specific number of stars may be worth something of value to your child. This would
be a special treat, a new toy, or increased privileges. It is important not to set the goal too high or too fow or
a child may lose interest.

6. Don't Set Your Child Up For Faiiure

This preventive technigue is often overlooked. Don't Jeave money or valuables laying around. Put
treasured objects away or out of reach so they can't he broken or lost.

7. Extra Chores

8. Setting Consequences

«There are three types of consequences: Natural, Logical, and Artifical Consequences

NATURAL CONSEQUENCES ARE:
Those that occur without the parent's intervention.
EXAMPLE: John refuses to take an umbrella when it rains;
John and his belongings get wet!

1.OGICAL CONSEQUENCES ARE:
Those that the parent sets and which are directly connected to the behavior.
EXAMPLE: John spilled his glass of milk;
John will clean up the mess.

ARTIFICIAL CONSEQUENCES ARE:
Those that the parent sets but which have no connection to the behavior.

EXAMPLE: John won't do his homework,
No allowance for one week!
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PROBLEM-SOLVING AND PREVENTION

Problem #]: Resisting Bedtime

Prevention:

Share a special bedtime ritual. Example: read a story.

Make sure your child gets plenty of exercise so he will be tired.

Limit children’s naps. Most toddlers give up naps at age 2.
Keep bediime the same each night.

AW e

Solving the Probiem:

1. Play beat-the-clock.

Use the same bedtime ritual regardless of time. If bedtime is delayed, go through the rituals anyway. It
gives children 2 feeling of consistency.

3. Perform rituals in the same order every night.

Otler rewards for good behavior.

5. Let your child sleep in a2 "special place."

2

s

What NOT To Do:

Don't let your child control the bedtime. Pick a reasonable time and stick with it.
Don't keep reminding your child that he doesn't sleep well.
Don't expect children to need the same amount of sleep all the time.

W

Problem #2: Getting Out of Bed

Prevention:

1. Discuss bedtime rules at a non-bedtime time. Let your children know what to expect at bedtime.
2. Promise (and give) rewards for following the rules. Example: When you stay in bed all night, you can go to
McDonald's for breakfast. Anything your child enjoys is okay.

Solving the Problem:

1. Follow through with promised rewards.
2. Stand firm with your rules.
3. 1 your child calls out to you and you aren't sure if you should check on him, go ahead. But if everything is

okay, give a quick kiss and tell him it's time to sleep--not play.

What NOT To Do:

1. Don't give in to noise.
Don't scream up the stairs or down the hall for your child to be quiet. It teaches your child that you don't

care enough to talk face-to-face.
3. Don't use threats or cause fears. (Example: If you get up, the boogey man will get you!} Unless you back

up threats, they are only meaningless noise.
4. Don't change rules unless you explain why ahead of time. And if changes are temporary, explain when you

go back to the rules.

12



Problem #3: Overusing "No"

Prevention:

1. Think before saying no. Avoid saying no when you really don't care.

2. Limit "yes/no" questions.

3. Try touse "no" less yourself. Example: If your child is throwing sand, instead of saying "no," try

saying "We throw balls, not sand."

Solving the Problem:

1. Understand that many children say "no" to assert their independence. Let them say "no" occasionally.

2. For toddlers, ignore the "no.” If you ask if they want juice, and they say "no," give it anyway. Between
1 and 3 years of age, children often say "no" even if they mean "yes."

3. Don't set yourself up for arguments.

What NOT To Do:

1. Don't get angry.
2. Don't offer a choice when the only answer you will accept is "yes."

Probiem #4: Temper Tantrums
Prevention:

If you see troubie coming, don't let it build up. Say, "I bet this puzzle piece goes here.”
Make sure your child has plenty of exercise.

Make sure your child gets plenty of sleep.

Make sure you don't take a child into the store when he's sick, tired, or fussy.

Offer interesting toys.

Have at least a small space where your child can play freely.

NP RN

Solving the Problem:

1. Ignore the tantrum. If you're home, walk out of the room. Give your child no attention during the
tantrum. If he is destructive to himself, others, or property, put him in a confined safe place. In public,
go back to the car.

2. REMAIN CALM. Say to yourself, "I can best teach my child to control himseif by controlling myself."

3. Standfirm. You have good reasons for your ruies.

4, Explain any changes in rules. Example: Today mommy has money for a new toy. You didn't change
vour mind because your child had 4 tantrum.

What NOT Te Do:

Don't try to reason with a child DURING a tantrum.

Don't throw a fit yourself. Say to yourself, "Why do I need to act crazy? Isaid "no” for a good reason.”
Don't belittle your child.

Don't be a historian.

Don't make your child pay for the tantrum by having nothing to do with him later in the day. Don't
make him feel unwanted just because his behavior was.

LU TN N TN B 8 I S



Problem #5: Name Caliing/Talking Back

Prevention:

1. Talk to your child the way you want 1o be talked to.

2. You need to decide if what your child says is back talk or simply how he says words. "Do I have 10?" or ']
don't want to" aren't really examples of back talk.

3. Avoid calling your child nicknames that you wouldn't want him to call other people.

4. Teach your child that she doesn't have to put up with abusive Janguage.

5. Keep tabs on what words your child hears--from you, friends, or television.

Solving the Problem:

1. Put your child in "time-out."

2. Wear out the name. (One (1) minute for each year)

3. Refuse 1o listen to back talk or being called names.

What NOT To Do:

1. Doen't use back talk yourself.

2. It's hard not to yell when you're being yelled at, but shouting answers only teaches your child how to back
talk. Say "I want to help you, but I don't feel like being heipful when you call me names."

3. Don't label your children. Example: "You dummy. . ."

Problem #6: Interrupting

Prevention:

1.
jil
3.

Limit the length of conversations.
Make phone calls during nap time or when the children are in school.
Keep special toys that children play with only when you are on the phone or have company.

Solving the Problem:

AW

Give attention to your child, if possible, when you're on the phone. You can rock or cuddle.
Use Grandma's Rule. When you play two minutes with toys, I'll be finished.

Give your child his own phone to talk on.

If people call when your child needs your attention, tell them to call back.

Have "mommy time" and "together time."

What NOT To Do:

1.

-

Don't interrupt people yourself.
Don't give attention for and encourage interrupting.



Problem #7: Aggressive Behavior
Prevention:

1. Supervise play closely.

2. Don't teach aggressive bebavior. If you hit or throw things when you're angry, your child thinks this is
okay. '

3. Children bite when they are in a situation they cannot handle. Limit overwhelming activities.

Problem Solving:

1. Biting:
2. Pinch the child's nose shat to help them reiease the victim.
‘b. Give your child something they can bite.
c. Hold the child's jaw shut and firmly say "No biting."

2. Teach your child things he can do instead of hitting.
3. Forget the incident when it's over.

4. Remove the child immediately. Try time-out.
What NOT To Do:

1. Don't hit a child to stop him from hitting others.

Problem #8: Getting into Things

Prevention:

1. Childproof your house.

2. Decide what can and cannot be touched. "You can play here but not in mommy's room."

3. Put away breakables that cannot be replaced. Why tempt fate?

4. Explain ways for your child to go in off-limit areas. Example: "You can cross the street if you are with

an adult."

Problem Solving:

1. Use distraction for children under age 2.

2. Teach your child to "iouch” with his eyes, not his bands.
3. Be consistent.

4. Have things your child can touch and handle.

What NOT To Do:

1. Don't be upset if your child does touch off-limit items. Curiosity is normal.



Problem #9: Destroying Toys

Prevention:

1. Provide toys that are sturdy.

2. Provide age-appropriate toys. Many young children get frustrated by toys too advanced for them and they
preak the toys.

3. Give your kids things they can tear or cut or paint.

4. Share specific rules about caring for and playing with toys. Example: "Your coloring book is the only thing
you can color with your crayons.”

5. Supervise your child's play.

Problem Solvine:

If they make a mess, teach a child over age two they need to help clean up.
Don't replace broken toys.
Take away toys when your child abuses them.

LS I [N Ry

What NOT To Do:

1. Accidents happen. When a child breaks something, even on purpose, don't throw 2 tantrum yourself. It teaches
your child you care more for things than for your child.
2. Don't punish too harshly. Loss of the toy may be punishment enough.

Problem #10: Child Won't Share

Prevention:

1. Let some toys belong only to your child. A toy he never has to share.

2. Let your child know he is not the only person in the universe who has to share.

3. Put labels on identical toys.

4. Understand that children do not really understand the reasons for sharing until they are 3 10 4 years old.
5. Setup sharing rules. Example: If you have it in your hands, it's yours until you put it down.

6. Your child may share better when he's not at home.

7. Sharing takes time to learn.

Problem Solving:

1. Supervise your child's play.
2. Set the timer.
3. Puta toy in "time-out.”

What NOT To Do:

1. You cannot force a child 1o want to share.
2. Don't punish for occasionally not sharing. Just remove the toy.



Problem #11: Fighting Clean-up Time

Preventjon:

1. Clean up as you go along.

2. Show your child bow to clean up the mess and provide proper clean-up materials (soap, towels, etc.)
3. Be specific. Example: "Put the blocks in the bucket.”

4. Let your child play "messy” games in "safe" areas--not on your new carpet.

Problem Solving:

1. Help your child clean up. Sometimes the mess is too big for your child alone.
Fj -
3

Use Grandma's Rule.

‘Provide containers that make clean-up easy.

What NOT To Dao:

Ly D

Don't expect perfection.

Don't punish messiness.

Don't expect children to prepare ahead for messes. Young children don't know the value of new clothing.
Providé old ones for messy games.

Problem #12: Sibling Rivalry

Prevention:

1. Don't compare.

2. Don"t get involved in fights when possible.

3. Give individual attention to each child.

4. Intervene only when one child is hurting another.

S Understand that fighting among brothers and sisters is normal.

Problem Solving:

1. Separate fighting children.

2. Use a bookcase or toy box to divide a bedroom shared by your kids. Everyone needs to have their own
space.

3. Suggest a new activity. Boredom often leads to fighting.

What Not To Do:

1. Don't point out the fact that they hated each other five minutes ago when you seem them playing nicely.

2. Don't encourage competitiveness, Let each child develop their own talents.

3.

Don't worry if your kids don't get along all the time.



Probiem #13: Potty Training

Prevention:

Look for signals that your child has to go lo the bathroom.

Put the potty in a handy place.

Don't start training too early (between 18 and 28 months).
Don't expect immediate control. There will he many accidents,

AU

Solving the Problem:

React calmliy to accidents.
Praise your child for staying dry as well as for correct toileting.
Take your child's potty with you. Many children won't "go" on a strange potty.

W e

What NOT To Do:

NEVER punish for toileting accidents.
Don't make a big production out of accidents.
Don't ask a child if he has 10 go. TeH him when it's time to try.

W e

Problem #14: Wanting Their Own Way

Prevention:

1. Provide a variety of things your child can do.
2. Say "yes" sometimes.
3. Understand that wanting things our way is normal.

Problem Solving:

1. Reward even the slightest sign of patience.
2. Avoid saying a flat-out "no.” Tell your child how he can get what he wants. Example: "When you wash your

hands, you can have some M & M's."
What NOT To Do:

1. Don't give in just because your child will make a scene if you don't.
Don't demand that your child does everything now. It makes them believe that they, too, can demand things

instantly,
3. Make certain your child knows that misbehavior did not get him what he wanted. You are leaving now

because you are ready, not because your child complained.

12



Problem #15: Dawdling

Prevention:

1. Allow yourself plenty of time.

2. Maintain a routine. Kids dawdle more when their routine is broken.
3

Don't dawdle yourself. Don't announce it's time to go when you aren't ready yet.

Problem Solving:

1. Make it easy for your child to hurry. Example: Run into mommy's arms.

2. Play beat-the-clock.

3. You may need to physically guide your child through the task (dressing or getting into the car).
What NOT To Do:

1. Don't lose control. If you're in a hurry, but your child isn't, don't siow yourself down more by yelling. It
only makes him slower.

Don't punish for dawdting. Time has no meaning to a child under 6 years of age and hurrying has no
advantages.

)

Problem #16: Not Following Directions

Prevention:

1. Leamn bow many directions your child can foliow at once.
2. Let your child do as many things by herself as possible.

3. Limit number of rules. Be consistent with important rules like safety.

Problem Solving:

Give simple, clear directions.

Praise following directions.

Use a countdown. Example: "You have untilI count to five."
Comment on any progress, not just when the job is done.

Use Grandma's Rule.

Walk your child through what you want him to do.

OB W

What NOT To Do:

1. Don't back down if your child resists. Tell yourself "I know my child doesn't want to do as I say, but
I'm more experienced and I know what's best for him."
2. Don't expect too much of your child.



Problem #17: Clinging and Whining

Prevention:

1. Practice leaving your child for short periods at an early age.

2. Tell your child what you'll both be doing while you're gone,

3. Tell your child when you will be back.

4. Play peek-a-boo. It teaches g young child that you can go away but will still be back.

5. Reassure your child you will be coming back.

6. Provide toys your child only can play with when you are gone.

7. Make sure your child's basic needs are met--enough sleep, food, baths, and plenty of hugs so they will be less

cranky.

Problem Solvine-

1. Teach your child what whining is. Show your child how 1o ask for things without whining.

2. Ignore the whining. Use time-out when the whining is excessive.

3. Prepare yourself for a scene when you leave. .

4. Understand that your child needs time with you and without you.

5. Try to start out with brief separations at first,

What Not To Do:

1. Dor'tgiveintoa whining child.

2. Don't whine yourself.

3. Don't let whining make you crazy. It won't last forever.

4. Don't become upset when your child clings. The world is 2 big, scary place. He is more comfortable with
you.

5. Don't send mixed messages.

6. Don't belittle your child.






WHATTO DO IF ,
(BEHAVIORS OF THE NEW CHILD)
(Reprinted from F.ALR. Newsletier - Spaulding for Children)

YOUR CHILD STARTS LYING:
- Stop asking if he's done it when you know he has.
- Stop giving atiention for lying.
- Don't ask "WHY? questions,
- Realize he's afraid he may be sent away if he tells the truth about something he did wrong.
- Don't give 2 lecture on right and wrong,

YOUR CHILD [s QUIET AND SAD:-
- Say, "You seem sad 1o me."
- Let him know jts okay to be sad.
~ Ask him if he wants 1o talk about jt.
- Ask if you can sit and be sad with him for awhjle.
- Ask if he wants 1o help you make Up & story aboul a child who wag sad one day.
- Ask if he is thinking about someone from his past.
- Know that you don't have the responsibility for your child's being happy at a]] times, Grieving is a natural
part of the healing process and Is not to be avoided.

YOUR CHILD SAYS, "YOU ARE NOT MY REAL PARENTS!"
- Say, "No, but Yyou are going to stay here and We are going to work out our problems."
- Don't let it show that jt hurts,
- Don't ask if he wants to g0 back 1o his "real" mother,
- Realize that what he is saying is, "Are you going to keep me?"
- Don't deny that there js a biologica! parent by saying, "Yes, I am." You might say that you are not the parent
he was bom to, but that You will be his parent now,

YOUR CHILD WETS THE BED FREQUENT LY:
- Buy yellow sheets.
- Help him change the sheets ang give him a big hug.
- Don't be angry or punish him.
- Don't talk about it to other people in his presence.
- Don't worry about jt unless you have to sleep with him.
- Besureit's not a medical problem,

YOUR CHILD TALKS ABOUT THE PAST:
- Talk about yours so he will know he isn’ the only one that bad things have happened 1o
- Be glad that he has enough faith in you to tell you.
- Help him to understand that he isn't 10 blame for what happened to him.
- Remember that 3 chijd Can never give up the past until he js allowed to have .
- Listen and éncourage him to talk.

YOUR CHILD DOESNT TALK ABOUT THE PAST:
- Talk about yours so he will know that jt's okay to talk about his,
- Ask the caseworker 1o help him do a scrapbook.
- If he has 2 lifebook, show an interest in jt. )
- Leave items that he brought from previous homes sitting out,
- At appropriate times, make casua) references 1o things that happened before he came.
- Listen and look for clues that he wants to talk about the past.
- Don't assume that because he isn't talking, he isn't thinking.



YOUR CHILD MISBEHAVES IN SCHOOL:
- Have regular conferences with the teacher and the child present.
- Don't try 1o explain that if he flunks second grade he won't gel into Harvard.
- Expect his school adjustment to take at least a year.
- Don't put pressure on him 10 achieve in school.
- Don't compare him with other children.
- Have a sense of humor.
- Don't antomatically side with the teacber.
. Remember that repeating a grade is ot the worst thing that can happen.

YOUR CHILD TAKES TWO HOURS TO EAT:
- After letting him know that he must finish by the time everyone else does, clear away his plate when
you're done; let him go hungry.
Do not.feed him before the next meal if he didn't eat, and don't feel guilty about it. It is his choice.
. Dox't be constantly reminding the child during the meal to hurry up as this gives him attention.
Let him sit at a different table for slow eaters and take as long as he wants.
. Remember that very few children, if any, starve 1o death if they have food on hand.



TALKING STRAIGHT WITH CHILDREN

GUIDELINES To EFFECTIVE COMMUNICATION:

1.

[§8]

&.

10.

11.

Have good eve contact and body proximity.
When you have something important 1o Sdy o a child, words ajgpe are not enough. The Proximity of the
adult allows the Mmessage lo be even clearer thap if spoken from across the room.

Be observant of nonverbal comm Unication.
When the words S$ay one thing and the body posture says another, a mixed message is sent. Refleet o this

with your child and try to glean the real message.

Be "¢clean” in vour Lommunication with children,
When you know the facts, don't ask for them. This is manipulative apd traps the child in g [je.

When correcting 4 child's behavior. begin with the 1 word instcad of "vou"
"I" sentences cap help us make Slatements, "You" Sentences often cast blame.

Use positive language when setting a limit.
With a little practice, it is a5 €ASy as using negatives and tomes off as more respectfu] and clarifying. It alsq

reinforces the expected appropriate behavior (i.e. "walk" instead of "don' run"),

Speak respectiully.

Be courteous to your child. Modeling is the best teacher.

Be direct and specific in vour observations to children.
This kind of feedback js far more effective because it helps children believe you are attentive and observan;.

This is especially critical whep YOu praise or criticize your child. Sort out the behavior from the child.
Offer children Opportunities to practice choice-making.

This communicates the belief that YOu see them as capabie ang independent thinkers, You begin offering
choices as soop a5 they understand spoken language.

Offer children 2pportunities to be thejr OWn problem-solvers.
Do this as often as Possible in situationg that do not affect the child's we|fare.

Understand what a child is asking for before vou respond.
Children's words May not be reflecting the source of their questijons. Ask questions of them tha clarify,

Let children know the consequences of behavior without threatening them.
We can discipline childrep effectively without manipulating them. Make consequences logical/natyrg]

mstead of punitive.

Express vour £Xxpectations of behavior when children misbehave without shaming them.
A message can pe strong without being degrading,

W e e
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BEHAVIORS RELATED TO SEX AND SEXUALITY IN PRESCHOOL CHILDREN
by Toni Cavanagh Johnson, Ph.p, (Licensed C‘h‘nica{ Psychoingist)

The following chart attempts 1o describe behaviors which relate 1o sex and sexuality of preschool childrep of
normal intelligence, Available literature ang empirical data on chilg sexuality have been studjed and consuhatjop
with hundreds of professionals, Parents and child ¢are providers has beep sought to prepare rhis chart. It is a firg

concern and behaviors which require immediate assessment and intervention. This chart is not mean; for use in
the assessment of child sexnal abuge. Comments and Suggestions are invited by the author.

The behaviors in the first column are those which are in the normal range. Thig range is wide and not a)] children
wil] éngage in alj of the behaviors, some children Mmay engage in none whijje S0me may only do ope or wo. There
will be differences due to the child's interest and the am ount of exposure the chjjq has had to adujt sexuality,
nudity, explicit television, videos and pictures. The child's Parent’s aititudes and valyes will influence the chijgrs

The second colump describes behaviors whiep are seen in some childrep who are overly concerned about.
sexuality, ehildren whe lack adequate Supervision-and other children who have been, or are currently being,

sexually molested or maltreated.

The third colump describes behaviors which are often indicative of 5 child who is eéXpenencing deep confusion jn
~IC cojumn

the area of sexuality. This chjld may or may not have been sexually abused or maltreated, It may be that the
leve] of sex and/or aggression in the environment in which the child has Jjved overwhelmed the chjlg's ability to
integrate it and the child is acting out the confusion. Consultation with » professional who Specializes in chjld

Sex Play is Within Norma Range of Childhood Behavior

All aspects of normal sex and sexuality for preschoo] children are rejated to curiosity and exploration,
Preschoolers are trying to find out about the world, how jt smells, tastes, works, sounds and feels, Everything

When to Seek Professiona] Help

When there is secrecy, anger, anxiety, lension, fear, coercion, force pr compuisive interest ang activity related 1o
Sex and sexuality, professional advice should be sought,



BEHAVIORS RELATED TO SEX AND S

Normal Range

Of Concern

EXUALITY IN PRESCHOOL CHILDREN

Seek Professional Help

Touches/rubs own genitals when
diapers are being changed, when
going to sleep, when tense,
excited or afraid.

Continues 10 touch/rub genitals in
public after being told many timnes
not to do this.

Touches/rubs self in public or in
private lo the exclusion of
normal childhood activities.

Explores differences between
males and females, boys and
girls.

Continuous questions about genital
differences after all questions have
been answered.

Plays male or female roles in an
angry, sad or aggressive
manner. Hates own/other sex.

Touches the genitals, breasts of
familiar adults and children.

Touches the genitals, breasts of
adults not in family. Asks to be
touched himself/hersell.

Sneakily touches adults.
Makes others allow touching,
demands touching of self.

Takes advantage of opportunity
to look at nude persons.

Stares at nude persons even after '
having seen many persons nude.

Asks people to take off their
clothes. Tries to forcibly
undress people.

Asks about the genitals, breasts,

Keeps asking people even after

Asks strangers after parent has

intercourse, babies. parent has answered guestions at answered. Sexual knowledge
age appropriate level. too great for age.
Erections Continuous erections Painful erections

Likes to be nude. May show
others his/her genitals.

Wants to be nude in public after
the parent says "no".

Refuses to put on clothes.
Secretly shows self in public
after many scoldings.

Interested in watching people -
doing bathroom functions.

Interest in watching bathroom
functions does not wane in
days/weeks.

Refuses to leave people alone .
in bathroom, forces way into
bathroom.

Interested in having/birthing a
baby.

Boys interest does not wane after
several days/weeks of play about
babies.

Displays fear or anger about
babies, birthing or intercourse.

Uses "dirty" words for
bathroom and sexual functions.

Continues to use "dirty" words at
home after parent says "no".

Uses "dirty" words in public
and at home after many
scoldings.

r
Interested in own feces.

Smears feces on walls or fioor more
than one time.

Repeatedly plays with or
smears feces after scolding.

Plays doclor inspecting others’
bodies.

Frequently plays doctor after being
told "no".

Forces child to play doctor, to
take off clothes.

Puts something in the genitals or
recturn of self or other due to
curiosity or exploration.

Puts something in genitals or
rectum of self or other child after
being told "no".

Any coercion or force n
putting something in genitals
or rectum of other child.

Plays house, acts out roles of
mommy and daddy.

Humping other children with
clothes on.

Simulated or real inlercourse
without clothes, oral sex.




SEPARATING FALLACY AND FACT

One of the re

S0ns that sexual abuse has not been considered (o be 5 major social problem and has been greatly

under reported 1o child protective Services is that there gre 2 great many misconceptions which prevaji.

FALLACY

FACT

FALLACY

FACT

FALLACY

FACT

FALLACY

FACT

FALLACY

FACT

FALLACY

FACT

FALLACY

FACT

One of the biggest problems in dealing with Sexual abuse is that childrer, are often lying about the
activity or just "making up a story” to gain attention of get their parents jp trouble,

Children almost never lie about having been sexually abused. In a sevep Year study done in
Californis based on more than 600 familjes involved ig » sexual abuse Ireatment program, FEWER
SED ON LIES OR FALSE
D

In most sexna] abuse cases, the abuser is 2 stranger to the child.

The lower the family income ang social and educatjopy] Status, the higher js the likelihood of sexya)
abuse of children.

A promiscuous or seductive child js often the result, but never the cause of incest,

In father-daughter sexua] involvement, the mother is usually unaware of the Occurrence of sexug]
.abuse,

Sexual abuse jg usuzlly characterized by a violent or forcible attack of aggression on the chijd
which often jeaves Physical signs such as vaginal tearing or bruising about the pubic area,

Oftentimes, a father—daughler mcestuous affajr Is characterized by warmth, gentlencss, and
affection with no violence involved. The father may use his position of power to persuade/coerce
his daughter without ever fesorting to physical violence.



FALLACY

FACT

FALLACY

FACT

FALLACY

FACT

The child viclim's reaction to the disclosare that sexual abuse has been occurring is always
negative and usually has extremely traumalic effects on the child.

The child's reaction to the disclosure of sexual abuse can range from extremely negative to
neutral to positive depending on several variables. The identity of the perpetrator and the
number of incidents occurring are important 10 gauging the child's reaction. Evidence
indicates the greater the emotional bond between the perpetrator and victim and the longer the
situation has existed results in greater trauma for the child. The traumatic effects are also
dependent on the degree of force, violence or shame invoked on the child. In many cases, the
child experiences gratification or secondary gain from the relationship, resulting in a positive
or at least neutral experience for the victim. Termination of this "special relationship" can
result in a "sense of loss" for the child, especially if the offender was a parent. It has often
been mistakenly concluded that the accusation is false because the child doesn't exhibit severe
or mild trauma to the situation. It is important not to overreact on the basis of one's own
personal biases (i.e. the belief that it must have been traumatic) in assessing the siluation.

Psychologically, the sexunally abused child has probably been permanently damaged by the
sexual relationship that occurred.

This need not be true. The degree of long range emotional problems for the viclim is
dependent on many of the variables listed above. Another variable is the reaction of the adults
and professionals involved. Don't re-define the situation as more/less alarming than the child
sees it by imposing your personal biases.

Family sexual abuse is an isolated one-time incident.

For most victims the abuse continues for years and may involve siblings sequentially. In most
cases. the offender will not stop until there js intervention.




PARENTING THE SEXUALLY ABUSED CHILD

Asa Prospective foster or adoptive parent, you may have Some valid concerps about sexual abuse You may
wonder what the Special needs are of children whe have been Sexually abused angd Whether you wi]] pe able 1o
meet those needs. By acquiring more knowledge, you will feel more confident ip taking on the challenges anqg
rewards ofparenting a child with Special needs.

Many parents who have fostereq or adopted sexually abused children fee} thay their greatest obstacle was Jack of
information about sexua| abuse jp general; about thejy particular chijd's history; and about helpfu] resources such

a3 support groups, skilled therapists angd sensitive reading materials. This aptjcje will provide You with some bagjs
information about chijld Sexual abuse as wej] as some specig] considerations for barents who foster or adopt these

children,

WHAT IS CHILD SEXUAL ABUSE?

Child sexua] abuse ig any forced or tricked sexua| contact by an aduijt of older child with 5 child. Usually the
adult or older child is in 2 Position of power or authority over the chiid. Physical force js generally not used, since
there is usually a trusting relationship between the adui; or older child and the child who js abused.

In addition, some children eXperience ritualistie and/or satanjc abuse. Kep Wooden, founder of the Nationa]
Coalition for Children's Justice, defines ritualistic abuse as 3 bizarre, Systematic cog linuing abuge which is
mentally, Physically, and sexually abusive of children, and for he purpose of implanting evil,

HOW OFTEN DOES CHILD SEXUAL ABUSE OCCUR?

Estimates are that approximately 1 jn 4 girlsand 1 i 8 boys experience Sexual abuse in some way before they
Te 18. Data on how Tany of these children live in foster or adoptive homes gre not available, Fosier care and
doption socjal workers are now gz ying they believe the Percentages of boys and girls in foster care who have
been sexually abused are much higher thap m the genera] Population, Perhaps as high as 754, Many came into
foster care initially becauvse of sexual abuse ang others are childrep who were Te-victimized whije in foster care,

either by an older foster child or by an adu]r.

WHAT BEHAVIORS OR SIGNS MIGHT You SEE IN A CHILD WHO HAs BEEN SEXUALLY
ABUSED?

While no one sign or behavior can be considered absolute proof that sexual abuse hag Occurred, you shou|d
consider the Possibility of sexya] abuse when one or several of thege signs or behaviors are present,

Physical Signs
- Scratches, bruises, itching, rashes, cuts or injuries, especially in the genital area

- Venerea] disease



- Pregnancy in (young) adolescents

Blood or discharge in bedding or clothes, especially underwear

Behavioral Signs

Aggressive behavior towards younger children

- Advanced sexual knowledge for the child's age

- Seductive or "sexy" behavior towards adults or-peers

Pseudo-mature behavior (for instance, a girl who is eight and dresses like a 16-year old, wears
mzakeup and generally acts "too old for her age," or a young boy who attempts to be his mother's
"man” in every sense of the word)

Regressed behavior (for exampie, tne child who has been toilet trained starts wetting the bed)

Excessive masturbation, masturbation in public places, difficully with being re-focused to another
behavior

Poor relationships with peers

Fear of a particular person, place or thing (for example, if the abuse occurred in the bathroom, the
child may.show fear in that room)

Sudden or extreme changes in behavior (for instance, a previously good student starts having trouble
with schoolwork, a child who was not sad before starts crying frequently or acting sad, or a formerly
cooperalive child acts defiantly or is uncooperative or unusually overly cooperative)

- Eating disorders (overeats, undereats)

Additional Behavioral Signs in Pre-teens and Adolescents

-

Self-mutilation (the child may repeatedly pick at scabs, cut him/herself with a razor blade, bite
his/her finger or arm, burn him/herself with a cigarette)

Threatening or attempting suicide

Using drugs or alcohol

Becoming promiscuous (a child is sexually active without discrimination, or just has that reputation)
Being prudish (the child avoids any sexuality, does not see him/herself as 2 sexual being in any way)
Prostitution

Fire-setting

Lying, stealing

Running away

Isolating self or dropping friends

Pre-occupation with death (the child may write poems about death, may ask a lot of questions about
death, such as "What does it feel like and where do peonle an?™



- Bizarre nightmares
Sadistic play (for example, mutilation of dojjs or small animals)
- Self-mutilation
- Pre-occupation with death
- Increased agitation on certajp dates which Tepresent satanic high holy days

- A constant fear of harm and exireme fear of being alone

There is o myth that ali childrep who have been sexually abused are "damaged goods" and that the damage is for
life. In fact, with guidance and Support a child who has experienced sexual ghuse an certainly recover and go on
10 live a happy, successful life with loving and trusting relationships. However, there are many factors which
influence the extent of the child's trauma and subsequent healing process. Some of these are:

- The age of the child when the abuse began. Chiidren abused very early in life may carry body or
SENSOry memories of the abuse but will not have the words to express their rage. One adu]t survivor of
sexual abuse figured out, with the help of th erapy, that the reason she became sexually stimulated when
she heard and fe]t 5 room fan was because g fan had always been on whep she was molested as 5 child.
Children who are abused Pre-pubescently, during the time whep their sexuality is e erging, may carry
greater effects of the abuge,

The relationship of the primary perpetrator to the child. A childs trust of his/her primary caretaker is
central to their relationship. Therefore, when abuse oceurs in this context, the betrayal is intensified,

- How long the abuse occurred. The longer the abuse occurred, the more likely the victim s to fee] that
he/she should have been able to stop it and thus he or she feels more "guilty,"

- Whether there was violence involved. In most cases where the abuse included violence or potentia]
violence (that is, the victim was made to understand that without Looperation there would be violence) the
child will have experienced additional trg uma and therefore damage 1o his/her development.

When children reveal their secrets, the response of adujts wijl vary. It is important to stg ¥ as calm a5
possible so as not 1o further traumatize the child. The rage you may feel jg natural, but the child may
perceive that it is directed at him or her. The child needs a safe, supportive atmosphere in which to talk,
Children also benefi; enormously from hearing that this has happened to other children, male and
female.



- Ego development of the child at the time of the abuse. 1f the child has a firmly established
concept of his or her scxual identily, the abuse will have less impact. Children who are abused by 2
same sex perpetrator often have deeply felt fears about whether this means they are homosexual.
One way in which parents can help allay this fear is to explain that our bodies have many nerve
endings. If these nerve endings are stimulated, they will react. For example, if a bright light hits
your eycs, your first response will be to blink or to shade them from the light. A simple concept 10
use with children is that of tickling. If a childis ticklish, he or she will Jaugh when tickled. It does
not matter whether the person tickling is male or [emale; the child is reacting 10 the experience.

If the perpetrator is of the opposite seX, questions of identity may also come into play. For example
2 boy who is abused by 2 woman and is not aroused, may doubt his masculinity. 1f be is aroused
physicaily, but not emotionally, he may equally doubt his masculinity. The same identity issues for
girls may hold true.

1f the child has a positive self-concept, that is, if he or she feels valued at the time the abuse
occurred, there will be fewer repercussions. 1n fact, children with good self-esteem are more likely
to fee! they can say no and/or tell someone about the abuse.

DO BOYS WHO ARE ABUSED HAVE SPECIAL 1SSUES?

Boys who are sexually abused face some additional problems because of persisten! myths in our sociely.
Males are rarely viewed as fitting the victim role. When boys get hurt, they are often told "act like 2 man,"
"don't be a sissy," "control your emotions.” The message to boys is to stand on their own twWo feei and to
take care of themselves. Under these circumstances, a male victim is less Jikely to tell and therefore cannot
begin a healing process. This increases the chances that he may take on the role of the victimizer in an
attempt to master his own experience.

A further complication for boys is that the media portray boys who have sexual experiences with older
women as going through a "rite of passage" rather than as victims of sexual exploitation. Movies such as
wSummer of 42" and "Get Out Your Handkerchiefs" are prime examples of this.

WHAT ABOUT JUVENILE SEX OFFENDERS?

Some children who have been sexually abused goon 1o abuse other children. While this is a serious
problem, the exact percentage of sexual abuse victims who become abusers is not known.

It is important to realize that these children are victims as well as offenders and need to receive connseling
from qualified therapists who understand both aspects of the problem. The therapist must be able 10 be
empathic and anderstanding of the "victim® but confrontational with the “victimizer."

Victimizers have triggers that precede their behavior. For example, a child may abuse another child when
he“or she finds him or herself in a vulnerable or stressful situation. Sometimes this is because he or she
lacks control or power. This may be when the child gets called a name at school or believes he or she 1s
being punished unfairly. The therapist must help the child to not only recognize pis/her own individual
iriggers but also, 10 understand the consequences of acting out these impulses.

In other instances, past experiences have left the child overly sexually stimulated. The child needs
education and suggestions of alternative positive behaviors to replace the sexually victimizing behavior.

WHAT DO PARENTS NEED TO KNOW WHEN PARENTING A CHILD WHO HAS
EXPERIENCED SEXUAL ABUSE?

Parents who foster or adopt children who have experienced sexual abuse need the wisdem of Solomon, the

strength of Hercules and the patience of Mother Theresa. 1f you fall short in any of these areas, do not

despair. You are in good company. Perhaps, more important is your desire to help a young person grow

into 2 healthy, trusting adult. This is a privilege and one which brings real satisfaction to those who have
w-ided Enetar care or adovted.



WHAT DO PARENTS NEED TO BE AWARE OF ABOUT THEMSELVES?

Itis very important for ¥ou as prospective foster or adoptive parents to be honest with yourselves and with vour
foster and adoption worker about 4 number of things:

- Isthere a history of sexual apyge in either the mother or father's past? [f there is, how were those
eXperiences resolved? Dijd you decide 1o "just forget about jt" and chalk it up as one of those things that
just happened? Or dig you get help, from your parents, a teacher, 2 minister, a therapist or someone who
could help you work throngh your feelings about having been abused? Parenis with unresolved abuse
€Xperiences in their history may be at greater risk for either abusing the child again, or for keeping too
much physical and emotional distance, for fear of abusing the child, Parent/Survivors in local support

£roups regularly address these phenomena.

- How comfortable gre You as prospective parents, with your own sexuality and with your sexug]
relationship(s)? Can you talk comfortably about sex? Do you give yourselves permission to

may need to talk about what happened to-him or her. The child's behavior may be seductive or blatanily
sexual at times, A parent must be able to deaj with this,

different thap non-abused chjldren. For example, Lisa, age 8, began shouting loudly, in public places
like the Supermarket, that her father hag abused her. In fact, it was her biological father and not her
adoptive father who had abused her, but the strangers in the Supermarket obviousty did not make the

distinction,

- An ability te wajt for the child's commitment while not putting off making your oWn, An abused
child is ofien untrusting and tied to the past. A child may repeatedly test your commitment 1o him or her.
She or he may feel that if yoy really and truly saw her or him as they are, with all the scars, that you

would not really want him or her.

- Many parents have the hope that their love wil] immediately ease the mistrust their child has of the world
and all its adults. What one adoptive parent learned Was "love has a different meaning for my daughter,
To her, it's simply a deal: Yoy do this for me and 17| do that for you... What a shock 1o discover that
love is not enough.” A trye, trusting love based on more than just bargaining can come o pass with g
sexually abused child, but it wil] tage time, consistency and Patience,

- Asense of humor, As With most situations in life, a good hearty laugh helps.

WHAT Do PARENTS NEED TO BE AWARE OF ABOUT THEIR CHILD WHO HAS BEEN
SEXUALLY AB USED?

Children who have experienced sexual abuse will probably need help in learning new behaviors and ways of
relating. Some of the behaviors and emotions you may see expressed hy your child are:

- Withdrawaj - Overwhelmed by the feelings she or he has experienced, the child may retreat physically
or emotionally. As a parent, you may feel confused or resentful. It can be very isolating to have
Someone close 10 you tupe you out. Unless you think there is danger of Physical harm to the child or
others, the best course of action is 10 reassure the child that you care and that you wilj provide the limits

and boundaries that Your child needs.



-

Mood Swings - A moment's tenderness can quickly explode 1nio anger. The child may be full of
confidence one day, only to sink into despair the next. It is difficult to see someone you care about
in pain, but you cannol control the feelings of someone else. Point out that these mood swings are
occurring. Do not allow yourself to be unfairly blamed. Try tostay calm and accepting that
sometimes the child does not even know when or why his/her mood swings are occurring. Crying
jags can be part of these mood swings. Accept \hat it is beyond your power 10 make it all better.
Sometimes when a parent tries 10 1escué a child from his or her pain, he or she ends up feeling
guilty, resentful and frustrated when it does not work. When a caterpillar is emerging from the
cocoon, it must have 2 period of time 1o build strength in its wings. If the butterfly is released from
its cocoon before its time, ils strength will be diminished and it will not be able to survive on its
owWn.

- Anger - The first target for the child's angry feelings may be the person he or she has come 1o fecl
the safest with - you. When a person's angry feelings are completely out of proportion to what is
going on, it probably has nothing to do with the present situation. Something in the present is
triggering and re-stimulating old memories and feelings. The safety of the current situation allows
these feelings to be expressed. Recognize that this is actually a sign of health, but do not accepl
unacceptable behavior, and never expose yourself 1o physical violence.

You can assure your child that you are willing to work out the problem at hand, but in a safe and supportive
manner. For example, a child may be offered a pillow to beat on in order to vent his or her anger.

. Unreasonable Demands - Some children learn the survival skills of manipulation and control.
They may feel entitled to make unreasonable demands for time, money of material goods. Itis
important not to play into or get trapped by these demands. You need 10 maintain a healthy
relationship with your child. This will help the child reduce these demands.

. Sexual Behaviors - Since the abuse was acted out sexually, the child needs help in sorting out the
meaning of abuse, sex, love, caring and intimacy. Some children may try to demand sexual activity,
while otbers may lose interest in any form of closeness. Think of all the needs that are met through
sex: intimacy, touch, validation, companionship, affection, love, release, nurturance. Children need
to be re-taught ways that these needs can be met that are not sexual.

A child who has been sexually abused may feel:
- Jam worthless and bad
. No person could care for me without a sexual relationship
- Iam "damaged goods" (no one will want me again)
. 1must have been responsible for the sexual abuse because
it sometimes felt good physically
it went on so Jong
1 never said "no"

1 really wasn't forced into it
1 never told anyone

# * O ¥

1 hate my body
- 1 am uncomfortable with being iouched because it reminds me of the abuse
_ 1 think I was abused but sometimes 1 think J must have imagined it

1blame my (biological) mother or father for not protecting me but ] can't talk about it; 1 don't want
1o hurt him/her. ’



A child who has been sexually abused will benefit from clear guidelines that set the rules both in the home and
outside. These kinds of rules will help provide the siructure, comfort and security which all children need.to orow
into healthy adults. Experts in the field of adoption and child sexual abuse believe these guidelines are
particularly important during the first year afier placement, when the child is working hard to establish pew
relationships with his/her adoptive family and to bujld trust.

The following guidelines address topics with specific reference to children who have been sexuall ¥
abused.

Privacy: Everyone has a i-ight to privacy. Children should be taught to knock when a door s closed and
adults need 10 role mode] the same behavior.
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By the time children enter first grade, caution should be used about children of the opposite sex sharing
bedrooms or bath times.

It is not advisable 1o bring a child who has beeq sexually abused into your bed. Cuddling may be
overstimulating and misinterpreted. A safer place to cuddje may be the living room couch.

another person without permission. A person's private parts (the area
covered by a bathing suit) should not be touched except during a medical eXamination or, in the case of
young children, if they need help with bathing or toileting,
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Clothing: Itis g good idea for fafnily members to be conscious of what they wear outside of the
bedroom. Seeing others in their underciothes or pajamas may be overstimulating to a child who has been

sexually abused,

Saying "No": Childreg need to learn that it is their right to assertively say "no" when someone touches
them in a way they do not like. Help them to practice this.

- Sex Education: A]] children, including the child who has beep sexually abused, need basic inforination
about how they develop sexually. They also will benefjt from an atmosphere in which it is OK to talk
about sex. Appropriate words for body parts, such as penis, vagina, breasts and buttocks, will give the
child the words to describe what happened to him or her. Suggestive or obscene language is sometimes a
trigger for old feelings for a child who was sexually abused, and should not be allowed.

No "Secrets": Make it clear that no secret games, particularly with adults, are allowed, Tell children if
an adult suggests such 2 game, they should tell you immediate]y.

Being Alone With One Other Person: If your child is behaving seductively, aggressively or in a
sexually acting out manner, these are high risk situations, During those times, it js advisable not to put
yourself in the vulnerable position of being accused of abuse. In addition, other children may be in
Jjeopardy of being abused. Therefore, whenever possible during these high risk situations, Iry not to be
alone with your chiid or allow him/her to be alone with only one other chijjd.

- Wrestling and Tickling: As common and normal as these childhood behaviors are, they are often tinged
with sexual overtones. They can put the weaker child in an overpowered and uncomfortable or
humiliating position, Keep tickling and wrestling to 2 minimum.

- Behaviors and Feelings: Help children differentiate between feelings and behaviors, It js normal to
have all kinds of feelings, including sexual feelings. However, everyone does not always act on all the
feelings he or she has. Everyone has choices about which feelings he or she acts on, and everyone

(except very young children) must take responsibility for his or her own behavior.



WILL OUR CHILD AND FAMILY NEED PROFESSIONAL HELP?

It is very likely that at some time or other parents of a child who was sexually abused will need professional
help and support for themselves and their child. The type of therapy that will be the most helpful, that is,
individual, couple or family therapy, will depend on a family's particular situation. Whena child is being
seen in individual therapy, it is important thal the parents, who have the primary responsibility for the child,
be in close contact with the therapist, or included in the therapy. Try to choose a therapist who is
knowledgeable about both sexual abuse and adoption issues and with whom you feel comfortable.

Support groups for foster or adoptive parents Or sexually abused children and support groups for
victims/survivors are another helpful resource. Foster and adoptive parents who have had a chance to talk
with others who understand the experience of parenting a sexually abused child say that this kind of sharing
is very useful. Dr. Nicholas Groth, a leading psychologist in the field of sexual abuse, along with many
children and adult victims/survivors, say that groups for children can be most effective in the healing
proceés. "The opportunity to talk and share with other children who have also experienced sexual abuse
reduces a child's sense of isolation and belief that he/she is the only one 10 whorm this has ever happened.

IS THE HEALING EVER COMPLETED?

Recovery from child sexual abuse is an ongoing process. AS this process unfolds, the child will ideally move
from victim to survivor to thriver. Developmental stages, particularly adolescence and young adulthood,
may trigger old feelings about the abuse. For example, the time when an adolescent's body begins to develop
physically, or when he or she marries, or becomes a parent may restimulate old feelings and memories.

As discussed earlier, so many factors. can influence the extent of the damage to the abused child. While
foster and adoptive parents cannot erase what happened to their child earlier in his/her life, you have a
wonderful opportunity to provide your child with new, healthier experiences. Those who have made the
commitment 1o parenting a sexually abused child say that the rewards of helping a child grow into a healthy,
vibrant adult are very satisfying indeed.

This paper was written for the Natjonal Adoption Information Clearinghouse by Rosemary Narimanian of
Philly Kids Play It Safe and Julie Rosenzweig of the National Adoption Center.



Each of these Cues viewed singly means little and could be indicative of g normal, stable family, but, severa| cues
together could he Symptomatic of serioys dysfunction within the family unis.

To understand why incest occurs consider:

Father and mother experience EXtreme marijtaj problems in that they have Stopped having sex with each other
Parent of the same sex as child becomes Incapacitated o js frequently absent from home

Parent of Opposite sex suffers a crisis such as father becomes unemployed or mother becomes widowed
Daughter is beginning to mature physically

Overcrowding in the home, especially in sleeping aTangements

Social and Beographical isolation of family

Sex climate of farmj] ¥ becomes lax, loose, or repressive

Alcoholism
Pattern develops of rigid, restrictive control by father of the social activities of ope Or more of the children

Characteristics of Incestuous Daughters:

1.

o

W

Daughter hag 4 iow self-esteem, feels tnattractive, unloved, inadequate
Daughter looks for atiention and affection; wants friendship of peers but is afraid of rejection so isolates
herself: eastly falls in love with father who bestows gifts angd attention on her

May develop g seductjve manner, look, or behavior 10 auract attention

She may be stuck on father - making her very vulnerable to advances (Elecira complex), does not identify
with her mother ang Wants to possess father for herself (if she dig identify with mother, she could give up her
wish for her father and devote her energies 1o other concerns)

May act.as ‘rescuer” of father - sensing he is unhappy, may try to "rescue" whoje family - believes she is the
only one who can holq things together - Tescuing may extend 1 sex with father 1o calm him down or to keep
him from fighting with the mother or the other children in the famj] ¥y (daughters of "tyrants" often adopt this

Characteristics of Incestupug Fathers:

SYA W

He never got over 5 fixation with hjs oWn mother

Never identified with his father

Was €ncouraged 1o be the "Jit]e man" of the house or take care of his parent's emotional needs
Inadequate coping skilis

Lack of proper nurturance in own childhood

Clings 1o fantasy of ap all-loving mother apqg sees in daughter a chapce to finally obtaip it



Characteristics of nonparticipant mother (in father-daughter incest):

—

Seeks role reversal - this basic symbiotic quality is reflected in nearly all the traits of mothers whose
husbands and daughters engage in incest

Is frigid or wants no sex with husband - feels relief when daughter substitutes

Keeps herself tired and worn out

Weak and submissive, overly dependent on husband

Becomes "mom" to her husband

She becomes indifferent, absent or promiscuocus

Lack of proper nurturance in own childhood

Inadequate coping skills

'.'.'B-.-IU\U’\:hSJ-)I‘d

There are no conclusive signs or symptoms that incest is occurring in a family. But, when several cues are

forming a pattern or are found in a combination with one another, incest may be considered as a distinct
possibility.

Cues in Father-Daughter Incest:

Blurring of generational lines:

Father and/or mother takes "child" position
Danghter takes role of "mother” and "wife" in family
Father acts as suitor to daughter

Mother acts as rival to daughter

Father:

Jealous of daughter's being with peers and dating
Over-possessive of daughter

Often alone with davghter

Shows favoritism toward daughter over other siblings

Siblings:

Jealous of daughter chosen by father
Rejection of sister due to their resentment of her being "special”

Daughter:

Depressed

Withdrawn

Secretive

Excessively seductive (Lolita Syndrome)
Delinquent behavior

Suicide attempts or threats

Regressive behavior (may even appear mentally retarded)
Poor self-image

Promiscuity, and/or prostitution
Isolation from peers

Uninvolved in school activities

Grades fall

Truancy from school

Running away from home

‘Use of drugs and/or.alcohol



Phvsical cyes:

Pregnancy
Venereal disease
Stomachache

Genital infection

Painfu] discharge of urine

Lacerations, abrasions, bleeding, discharge
In some cases jt has been found that extreme overweight or extreme underweigh! (anorexia nervosa) may be cues

Paralysis (particularly from the waist down) for which no physical cause can be found (usually comes on
suddenly) - psychosomatic

Cues in vounser children:

Since they have difficulry verbalizing their fears, the signs of incest in young children are likely 1o'be physical

and behavioral.
Bedwetting

Encopresis (fecal soiling)

Altered sleep patterns

Severe nightmares

Overly compuisive behavior

Excessive curiosity about sex

Seductiveness _
Clinging/whining to a particular parent (nonabusive)
Hyperactivity

Difficulty in walking or sitting

Fears of phobias

Learning problems

Precocious sex plan

Explicit knowledge of sexua] parts

Regression in developmental milestones

Separation anxiety

Taking excessjve number of baths

Cues in Brother-Sister Incest:

Brother and sister act Jjke boy and girl friend

Sister fearful of being alone with brother

Brother and sister embarrassed when found together
Sister antagonizing brother with no retaliation
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